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University of South Carolina Beaufort 

Early Childhood Education Program 

Conceptual Framework 
 

Vision 
The vision of the University of South Carolina Beaufort (USCB) Early Childhood Education faculty and 

administration, supported by the general education faculty and administration, is to establish USCB as a 

primary resource for educators and school systems in the Lowcountry. This will be accomplished 

through partnerships with school districts and educators, outreach to the community, and the 

development of USCB as a recognized source of expertise and activity in education.  

 

Specifically, we envision an education program that educates and trains prospective teachers based on 

accepted research and developmental practices strengthened by professional preparation experience in 

the public schools of the region. We envision faculty who educate and train prospective teachers, are 

recognized leaders in the educational community, and who add to the knowledge base of education 

through research. We envision graduates who have the professional knowledge base, pedagogical 

expertise, and the disposition to synthesize these abilities to work effectively in the everyday 

environment of the education systems. These graduates, working in diverse settings with diverse 

populations, will accept all students where they are in the learning process and devise a learning 

environment that will enable each student to reach his or her potential.  

 

We envision graduates who, as professionals in education, are able to effectively represent themselves 

and their profession in the community. This representation includes an advocacy for children and 

education, along with an ability to inform and communicate to members of the community on issues 

relating to children and schools in a manner that is respectful of all members of the community.  

 

Mission 
At USCB, the Education Department is the professional education unit that prepares early childhood 

educators. The Early Childhood Education Program (ECEP) at USCB has been designed to support and 

fulfill the Beaufort campusô mission to offer baccalaureate degrees which respond to regional needs, 

draw upon regional strengths, and prepare graduates to participate successfully in the local as well as 

global community. The unitôs mission, based on its conceptual framework, is to prepare early childhood 

constructivist educators who are nurturers, communicators, reflective professionals, and facilitators.  

 

The curriculum in the ECEP is designed to promote the development of each of these qualities, as well 

as the acquisition of knowledge through intellectual dispositions and skills that encourage depth of 

understanding, tolerance of others and individual accountability. The USCB Education Unit is 

committed to a learning environment that encourages candidates to reach their academic and 

professional potential through exposure to highly qualified faculty, professional learning environments, 

and a supportive atmosphere in a multicultural setting. Unit program graduates are trained to work with 

colleagues; they also teach students of varied cultural, ethnic, and economic backgrounds in the global 

community.  
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To accomplish these goals, candidates are provided with experiences designed to develop skills, 

knowledge, pedagogy and dispositions appropriate for teaching in early childhood classrooms, along 

with working with infants, toddlers and young children. Graduates from the education department are 

expected to demonstrate excellent classroom teaching abilities, leadership in the school and community, 

and a desire to have a position impact on the students, children and infants the candidates will care for 

and teach. We support and uphold the USCB Core Values of Integrity, Collaboration, Innovation, 

Responsiveness, Accountability and Excellence.  

 

Philosophy, Purposes and Goals 
The Unitôs Conceptual Framework, the Constructivist Educator, is based on a constructionist philosophy 

residing in the critical role of the learnerôs active involvement during the learning process. The common 

belief of the unit faculty is that construction of knowledge as an activity is engaged in by teacher and 

student. This shared philosophy guides our unit focus on the following beliefs:  

¶ We believe that learning must be constructed by the young child. This construction does not take 

place in isolation. Teachers, peers, parents, and others effectuate the learnerôs construction of 

knowledge through participation in diverse settings.  

¶ We believe developmentally based learning is both individual in nature, socially influences, and 

that various factors contribute to the construction of knowledge.  

¶ We believe the teacher candidate is a critical player in the purposeful construction of knowledge 

by the learner. A teacher educated in developmental levels of learners, methodology, technology 

integration, and content knowledge can best guide in the classroom.  

¶ We believe that for teachers to monitor their effectiveness in the classroom, and for the progress 

of the learners to be guided effectively, systematic evaluation must take place on a regular basis.  

¶ We believe that the teacher must model the pursuit of learning within his or her own life and as 

part of the community of learners within the classroom.  

 

This philosophy forms the underlying belief system that guides the development of the Unitôs 

curriculum, proficiencies, teaching practices and assessments.  

 

The unitôs operational definition of constructivism uses the constructivist educator approach and all four 

of its elements. Construction of knowledge may be individual as theorized by Piaget, or social as 

theorized by Vygotsky. Individuals interact with the environment comparing their present construction 

(knowledge) of the world with what they are experiencing through their interactions. This process of 

construction can take place individually or with the help of others. The USCB Education Unit prepares 

students to become constructivist educators who are nurturers, communicators, reflective professionals, 

and facilitators. The curriculum in the USCB Early Childhood Education Program is designed to 

promote the development of these qualities, referred to as elements the Conceptual Framework. The 

acquisition of knowledge through intellectual dispositions and skills, encourage depth of understanding, 

tolerance of others, and individual accountability.  

 

The Constructivist Educator as Nurturer  models positive teacher-parent relationships, creates positive 

relationships with families, recognizes the developmental differences of children, seeks partnerships with 

the families of learners, and provides a safe environment for children to develop intellectually and 

socially. 

 

The Constructivist Educator as Communicator effectively models oral and written communication; 

identifies and responds to diverse learning styles of learners in listening, speaking, reading, and writing; 
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integrates technology to communicate; creates a positive, communicative learning environment, and 

clearly identifies and communicates academic and behavioral expectations to students.  

 

The Constructivist Educator as Reflective Professional uses reflection in order to assess and improve 

practice and performance of learners, demonstrates by example a dedication to lifelong learning, 

maintains and applies contemporary understanding and knowledge of education through professional 

activities, and serves as a mentor and role model to learners, families, and educators.  

The Constructivist Educator as Facilitator/Instructor  demonstrates an understanding of the 

relationship between constructivism and other learning theories, scaffolds learning activities, and 

expands the zone of proximal development of learners, implements best practice through age-

appropriate, individualized, and socially/culturally appropriate activities, applies local, state, and national 

standards to curriculum and assessments in the classroom, and also develops and adapts curriculum to 

meet the learning styles and diverse needs of all children.  

 

The professional education unitôs purpose is to prepare candidates who are nurturers, communicators, 

reflective professionals and facilitators for work in the early childhood classroom. In order to achieve 

this overall purpose, the unit has identified the following goals: 

1. Provide candidates with a high quality early childhood program that prepares them to 

work effectively and establish positive relationships with young children and their 

families.  

2. Provide candidates with a professional and supportive learning environment that 

encourages them to reach their academic potential.  

3. Provide candidates with a highly qualifies faculty in a multicultural setting.  

4. Prepare candidates to believe that all children can learn and assume responsibility for 

their learning.  

5. Prepare candidates who are able to design and integrate technology rich experiences 

based on the educational needs of children and to achieve educational goals in the 

classroom.  

6. Prepare candidates to work with colleagues, children and communities of varied cultural, 

ethnic and economic backgrounds.  

 

Candidate Proficiencies/Outcomes 
 

The unitôs vision, mission, philosophy, purposes and goals are realized through the candidate 

proficiencies aligned with professional, national and state standards.  The candidatesô proficiencies 

support the unitôs conceptual framework, the Constructivist Educator. 

 

The proficiencies are organized around the four Educational Standards of the Conceptual Framework 

and include the knowledge (K), skills (S), and dispositions (D) we expect candidates to demonstrate. 

 

Critical Tasks, utilized to provide evidence that candidates meet the expected proficiencies, are 

embedded in each pre-professional and professional program course.   

 

The professional education program is committed to preparing constructivist educators who are 

nurturers, communicators, reflective professionals and facilitators. 
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Although Diversity and Technology are integrated throughout the program, the following are the 

expectations of candidates in the fields of Diversity and Technology:  

 

The Role of Diversity 

The USCB Education Unit is privileged to have a student community that represents global diversity and 

varied backgrounds. The students bring with them a wealth of experience, maturity, and ethnic cultures 

that enrich classroom discussions with professionals and children. The USCB Education Unit is 

committed to recruiting and graduating educators from all races, ethnicity, gender, class, sexual 

orientation, age, religion, and physical abilities.  

  

As a result of the departmentôs focus on diversity, graduates from this program are expected to 

demonstrate knowledge and skill in recognizing the diversity of groups they teach. Additionally, our 

graduates are expected to celebrate diversity in ways in which they teach.  

Therefore, candidates in the Education Department Programs are expected to:  

1. value and nurture relationships with other cultures for the enrichment of student learning.  

2. utilize best practices in teaching to accommodate diverse populations of students. 

3. be respectful, compassionate, considerate, friendly, just, and free of bias when working with 

students from diverse backgrounds.  

 

The Role of Technology 

Interns are expected to demonstrate skills using instructional tools and technology. The Technology Self-

Assessment Evaluation: Form C should be completed by the intern at the mid-term and be attached to the 

Mid-Conference Summary Conference Form. Candidates will demonstrate acquisition of technology 

knowledge and skills as defined by national and state standards. Candidates will:  

1. demonstrate a sound understanding of technology operations and concepts.  

2. plan and design effective learning environments and experiences supported by technology.  

3. implement curriculum plans that include methods and strategies for applying technology to 

maximize student learning.  

4. apply technology to facilitate a variety of effective assessment and evaluation strategies.  

5. use technology to enhance teacher productivity and professional practice.  

6. apply and reflect on the social, ethical, legal, and human issues surrounding the use of technology 

in PK-12 schools. 

7. utilize candidate and unit data to improve the role of technology for students, candidates, and 

faculty.  
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INTERNSHIP INTRODUCTION/PURPOSE 

 
The Internship is the culminating (Level III of Program Transition Points and Proficiencies Chart) phase 

in the preparation of teachers at the University of South Carolina Beaufort. The internship experience 

should provide the candidate with an opportunity to develop an understanding of the teacherôs role in 

instruction. This work experience is the essential ingredient, which permits the intern to successfully 

transfer theory to practice in an actual classroom setting under the guidance and supervision of an 

approved classroom teacher and a university supervisor.  It is a time when teaching candidates have an 

opportunity to display and strengthen their commitment to the personal and professional qualities 

included in the Conceptual Framework of the Constructivist Education Standards that the Education 

Department emphasizes in its education program.   

 

The cooperating teacher works closely with the university supervisor in the gradual and incremental 

assumption of teaching responsibilities by the intern. Following the internship experience, it is expected 

that the intern will be able to manage effectively classroom responsibilities, demonstrate a broad 

understanding of the total educational process, have an awareness of school policies and expectations, 

and be prepared to assume the professional responsibilities of teaching.  

 

It is recognized that the preparation of teachers is a joint effort of this institution of higher education and 

the Pre-K to 3 public schools and early learning centers in the five counties of the Low country region of 

South Carolina. Through the practicum courses and the internships, a partnership with schools has been 

established to enhance the quality of teachers in the region.  

 

The USCB Partnership School may include: 

 

Beaufort County Elementary Schools 

Beaufort Elementary    Okatie Elementary 

Bluff ton Elementary     M.C. Riley Elementary 

Broad River Elementary    Mossy Oaks Elementary  

Coosa Elementary    Port Royal Elementary 

Davis Elementary    St. Helena Elementary/Early Childhood Center 

Daufuskie Island Elementary    Whale Branch Elementary 

Ladyôs Island Elementary    Shell Point Elementary 

Shanklin Elementary    Hilton head Elementary/Early Childhood Center 

 

Jasper County Elementary Schools 

Ridgeland Elementary    West Hardeeville Elementary 

 

Hampton 1 Elementary Schools 

Brunson Elementary    Hampton Elementary 

Fennell Elementary    Varnville Elementary 

 

Hampton 2 Elementary Schools  

Estill Elementary 

 

Colleton County Elementary Schools 

Bells Elementary    Edisto Beach Elementary 
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Hendersonville Elementary   Forest Hills Elementary 

Cottageville Elementary   Blackstreet Elementary 

Northside Elementary 
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INTERNS 

 
Expectations and Responsibilities 
To ensure a positive and professional experience during the internship and to fulfill internship 

requirements, the teaching intern is expected to: 

 

 1.   Contact the cooperating teacher prior to the beginning of the internship assignment.  Visit the  

  school, if possible and become familiar with the classroom and school schedules, routines, and  

  procedures. 

2.   Report on time each day and to all activities and duties assigned to the cooperating teacher. 

3.   Become familiar with all rules and procedures applicable to students and teachers in the school. 

 The intern should read over the school handbook and become very familiar with policies and 

 procedures set forth by the school and school district. 

4.   Analyze and evaluate the instructional procedures and the classroom management strategies of 

 the assigned school. 

5.  Prepare lesson plans, assignments, and units that reflect the constructivist standards.  Daily 

 lesson plans and units should be reviewed by the cooperating teacher.  Rubrics for both lesson 

 plans and units are provided to the cooperating teacher and the university supervisor.  Copies of 

 lesson plans and units must also be turned into the university supervisor. 

6. Specify instructional goals and objectives.  

7. Demonstrate knowledge of appropriate subject matter content.  

8. Demonstrate a variety of appropriate teaching strategies.  

9. Analyze and evaluate program and pupil evaluation systems of the assigned school.  

10. Create and manage a classroom environment conducive to learning.  

11. Demonstrate reliable and responsible behavior in a professional setting.  

12. Use technology and materials for appropriate instructional purposes.  

13. Demonstrate effective written and oral communication skills.  

14. Demonstrate the ability to manage the instructional environment for a full school day over an 

 extended period of time.  

15. Demonstrate respect for colleagues and parents.  

16. Evaluate learner performance using a variety of formal and informal assessment tools. 

17. Analyze and evaluate the roles of all school personnel in varied school settings.  

18. Observe other teachers working with students.  

19. Participate in settings with students of differing ability levels and cultures.  

20. Learn from all of those around you, including your cooperating teacher, teachers in your school, 

 your administrators, university supervisor, and most importantly your students.   

 

These expectations provide an overview of the objectives for, and types of experiences desired in the 

course: Internship for Directed Teaching. First and foremost, the teaching intern is a learner.  
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Placements 
Recognizing that field experiences should relate to the candidateôs professional goals, the Coordinator of 

Field Experiences will conduct an initial interview to discuss such goals. In this way, candidates have an 

opportunity to voice their opinions and concerns prior to a placement. Additionally, this interview will 

consist of reviewing the candidateôs eligibility requirements for internship. These requirements include:  

 1.  The intern has completed all requirements in the professional education program with the  

      exception of the Internship and the Senior Seminar courses.  

2.  The intern satisfactorily completed the student internship application.  

 3.  The internôs records indicate a 2.50 grade point average.  

4.  The intern successfully passed all three subtests of the Praxis I Examination.  

5.  The intern successfully passed the subject area exams on the Praxis II Examination. 

 

Assignments for internships are based on the principle that the intern is placed in a situation which will 

provide optimal professional growth. All placements are coordinated through the Office of Field 

Experiences.  USCB has contractual agreements for internships and practicum placements with selected 

South Carolina School Districts.  Under no circumstances are candidates to make individual 

placement arrangements with schools or teachers.  

 

All internship placements comply with the State Department criteria for selecting cooperating schools 

and teachers; therefore, all assignments are subject to the approval of the school district office, the 

cooperating school, cooperating teacher, the Office of Field Experiences, and the Education Department 

in conjunction with university faculty. Once placements have been made, adjustments to an internôs 

assignment will require prior approval by the appropriate school district official and the Coordinator of 

Field Experiences. Major components of the internship placement consist of:  

 1.  State law mandates that all interns are assigned to schools for a semester consisting of at least     

      60 consecutive school days with students.  A daily sign in and sign out sheet must be   

      submitted to document days. 

 2.  Senior Seminar and other internship requirements for must be met for graduation. 

3.  Interns majoring in Early Childhood Education are placed in Pre-K through 3
rd

 grade diverse                      

     settings.  

4.  Interns will not be placed in a building where close friends or relatives are employed.  

5.  Interns will not to be placed in a building where they are currently or previously employed.  

6.  Interns will  not be placed in a building where their children attend school.  

 7.  Due to the demands of the internship, it is recommended that during the internship semester,  

      students limit their extra-curricular activities, and to the extent possible, employment.  

8.  Interns may not enroll in courses without the permission of the Coordinator of Field         

     Experiences and the Chair of the Education Department.  No other course enrollment will be 

     allowed other than Senior Seminar (BEDE B476) and Internship in Early Childhood       

Education (BEDE B469).  
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Attendance 
Interns will begin the internship experience in accordance with their school site calendar or with an 

approved start date designated by the Coordinator of Field Experiences.  

 1.  Interns are required to complete a full semester of internship.  

  2.  Interns are expected to be at their school placement except when attending Senior Seminar          

      and when attending one full day of a professional conference.  

3.  Interns should follow the same attendance policy and school calendar as the public school                          

     faculty. 

4.  Interns will observe the same holiday and vacation schedules as the cooperating teachers.  

5.  Interns should attend required faculty meetings, PTA meetings, conferences, in-service 

workshops, duty assignments, and any other scheduled school events attended by the 

cooperating teachers.  

6.  Interns will be required to keep a log sheet of time spent teaching, as well as any 

extracurricular activities. It is the internôs responsibility to keep the log sheet up to date. 

7.  When it is necessary to be absent, the intern should follow the same attendance policy as the 

public school faculty. In case of absence, the intern should  

  (a) Contact the cooperating teacher (do not leave a message, speak directly to   

  the CT) 

  (b)Contact the Coordinator of Field Experiences.  

8.  Absences are inexcusable except in the case of illness, death in the family, or other serious 

circumstances. 

9.  Additional time will have to be spent in the internship placement if absences extend beyond     

the 60-day minimum teaching requirements.  

10. The university supervisor reserves the right to require additional time for all absences. 

11. Habitual absences due to a one day illness will be treated as an extended illness. Once an 

intern misses seven day of school, the internship will be terminated. If this occurs, the student 

will need to reapply for another internship in a subsequent semester.  The Coordinator of 

Field Experiences will evaluate each case individually. 

12. Tardiness is not acceptable professional behavior. Excessive tardiness may result in the 

termination of your internship.       

13.  Internships conclude the last official day of the university classes for the semester.  

14.  Failure to comply with the above attendance requirements may result in a failing grade.  

 

 

Interns as Substitute Teachers 
State mandated guidelines for Teacher Education Programs forbid the use of interns as substitute 

teachers.  

 

Legal Responsibilities 
The cooperating teacher is legally responsible for the students at all times during the school day. Based 

on South Carolina law the intern has no legal status in the school. Since interns are not covered by 

professional liability insurance through USCB or the school district, it is recommended that interns 

obtain membership in one of the professional education organizations for teachers to secure liability 

insurance at candidate rates.  
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Professional Presence and Behavior 

 

Dispositions are the values, commitments, and professional ethics that influence an educatorôs behavior 

toward students, families, colleagues, and communities and that affect student learning, motivations, and 

development as well as the educatorôs own professional growth.  Dispositions are guided by beliefs and 

attitudes related to values such as caring, fairness, honesty, responsibility, and social justice-for example 

the belief that all students can learn, a vision of high and challenging standards, or the commitment to a 

safe and supportive environment. 

 

USCB education majors are sequentially evaluated during practicum and internship using the 

Experiences Dispositions Evaluation Form M on the nine USCB disposition standards.  Additionally, 

students are evaluated with the state mandated instrument (ADEPT) which is included in this document 

in Form N and Form O. 

 
USCB has identified the following nine dispositions to be demonstrated by each of its candidates: 

 1.  Attitude    6.  Punctuality    

 2.  Diversity    7.  Rapport 

 3.  Enthusiasm    8.  Reliability 

 4.  Personal Appearance  9.  Sensitivity 

 5.  Professionalism   

  

 

The state of South Carolina uses the ADEPT evaluation tool.  The state has identified the following 

domains and performance standards for South Carolina public school educators: 

The ten ADEPT Performance Standards (APSs) for classroom-based teachers can be grouped into four 

broad categories, or domains:  

  

Domain 1: Planning   

APS 1 Long-Range Planning   

APS 2 Short-Range Planning of Instruction   

APS 3 Planning Assessments and Using Data   

  

Domain 2: Instruction   

APS 4 Establishing and Maintaining High Expectations for Learners   

APS 5 Using Instructional Strategies to Facilitate Learning   

APS 6 Providing Content for Learners   

APS 7 Monitoring, Assessing, and Enhancing Learning   

  

Domain 3: Classroom Environment   

APS 8 Maintaining an Environment That Promotes Learning   

APS 9 Managing the Classroom   

  

Domain 4: Professionalism   

APS 10 Fulfilling Professional Responsibilities  
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Seminar and Course Requirements 
Interns are required to attend all Senior Seminars and orientations scheduled by the university and meet 

the specific course requirements as outlined in the course syllabus.  

 

Grading Policy 
The grading criteria and requirements for Internship and Senior Seminar are presented in the course 

syllabus given to each intern at the beginning of the semester. 

1.  To receive a grade of A, B, C, D, or F, an intern must complete the minimum of 60 full school 

 days of assigned internship and fulfill the criteria for the grade. 

2.  The grade of W will be used in a manner consistent with university policy. 

3.  Interns who earn a grade of D or F and/or pass fewer than seven of the ADEPT performance 

 standards will not be recommended for certification. 

4.  A grade of INCOMPLETE  may be assigned only if the intern is making satisfactory progress 

 and is unable to complete the internship due to uncontrollable reasons that can be documented.  

 

It should be emphasized that oneôs progress during the internship is considered to be 

developmental. ñProgress over timeò is the key phrase that describes the internship. Observations 

by the cooperating teacher and the university supervisor should be conducted at reasonable 

intervals with constant oral and written feedback to the intern. 

 

Reflective Journal Writing 
Interns are expected to keep a daily journal of their observations and reflections. An effective teacher 

routinely evaluates and reflects on the dayôs high points and low points. These daily reflections should 

be discussed informally with the cooperating teacher.  

 

The journal is a place to think through those teaching moments that may, or may not stand out as 

effective points in time. It is a place to list questions that may be answered at a later date. The journal is 

also a place to keep new and exciting ideas to fall back on at a later date. It is not busy work. It should be 

a non-threatening place to think and to express your thoughts. This journal writing experience can also 

provide for an emotional outlet during a highly energized semester. It is required that you bring the 

journal to your senior seminars. Journal contents may be shared with fellow interns.  

 

It will be important for you to set aside time at the end of the day to write in your journal. Although, it 

may not be possible for you to write in the journal every day, you should provide entries at least four 

times a week. The following suggestions may be helpful in keeping a journal during your internship.  

1.  Write on your own time, not during the school day.  

2.  Use a loose-leaf binder or spiral notebook. Entries may be handwritten or completed on the 

 computer. Include the date for each entry. 

3.  Write in an informal, conversational tone. It is not necessary for you to always write in complete 

 sentences. The goal of journaling is to write down reflections and thoughts about your 

 experiences, perceptions, and opinions.  

4.  Do not write all your entries at the end of the week or on the weekend. Write your entries when 

 they are fresh in your mind.  

5.  Reflect on what went right and what went wrong. What would you do differently in the future? 

 This is a chance for you to focus on yourself as a learner.  

6.  Do not use the real names of children. Use initials for names.  

7.  Your journal should always be available when the supervisor visits you.  
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8. Topics that you might want to include:  

a.  Classroom experiences, challenges, and successes 

b.  Relationships with particular students 

c.  Classroom management perspectives 

d.  Studentsô interests 

e.  Observations of student and cooperating teacher behaviors 

f.  Difficult times of the day 

g.  Great ideas and strategies learned 

h. Questions for your supervisor or cooperating teacher 

 

Students with Disabilities 
Interns with a physical, psychological, and/or learning disability which might affect their performance 

during internship should immediately contact the Office of Disability Services AND the Coordinator of 

Field Experiences. The Disability Services Office will determine appropriate accommodations based on 

medical documentation. The Disability Services office number is 843-208-8263. 
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Time Line for Transition to Teaching 

The internship experience is expected to progress gradually as the intern increasing assumes 

responsibilities of the students and the classroom instruction. The timeline to assume total teaching 

responsibility will depend upon the classroom/grade level assignment, the cooperating teacher, the 

university supervisor and the internôs overall initiative, enthusiasm, and ability. During the first few days 

of the internship, the intern should plan to acquaint themselves with basic classroom routines. The final 

portion of the internship should result in a reversal of roles during which the intern becomes the teacher 

and the cooperating teacher becomes an observer or functions as a teacher aide. 

Phase 1: During the first few days, the intern should plan to:  

A.  spend some time learning the general rules and policies of the school and reasons for these 

 regulations (especially become familiar with school procedures concerning safety regulations, 

 fire and security drills, hall or playground supervision, cafeteria schedules and other routines of 

 the school); 

B.  learn the rituals and routines of the class, find out where supplies are stored, how attendance is 

 kept, the general housekeeping rules, and the availability of audio-visual and other equipment 

 (including any special facilities available such as library, counseling, and medical services); 

C.  become acquainted with the student so that names can be learned and observe individual 

 strengths and weaknesses;  

D.  become familiar with student records, remembering that they are confidential materials provided 

 for professional use only.  

Phase 2: During the first two weeks:  

A.  The intern should include observing the cooperating teacher, checking papers, helping individual 

 students, and learning general classroom procedures. The intern should become familiar with the 

 textbooks and teacherôs manuals, how they are organized and how the cooperating teacher uses 

 them before actually beginning to teach. The intern may begin teaching by working with small 

 groups or individuals. In addition, the teaching intern may cooperate in teaching particular 

 lessons for which the cooperating teacher has major responsibility. These lessons should be 

 planned carefully and evaluated after teaching. The teaching intern will also be required to 

 prepare an integrated thematic unit. Also this is a good time to begin hall duty, lunch duty, bus 

 duty, attendance, and other related school responsibilities.  

B.  Teachers vary in their teaching methods, techniques, and behavior. A considerable amount of 

 time should be used during the beginning experiences to study the cooperating teacher at work. 

 Teaching interns should question rationales for specific routines and activities. Observing the 

 cooperating teach should provide a basis for discussion about the rationale and strategies for 

 specific teaching behaviors.  

Phase 3:  During weeks 3-5: 

A.  The intern should continue to add one or two more subjects or groups to prepare for and teach 

 each week. If this seems to be too much, the cooperating teacher should assume more 

 responsibility until the intern is comfortable with the teaching load. Adding a few non-teaching 

 duties each week helps make the assumption of full classroom responsibility easier.  

Phase 4: During mid-to-latter part of the placement:  

A.  The intern is expected to do as much full-time teaching as skill will permit. The cooperating 

 teacher will help judge the readiness to teach and will gradually increase responsibilities 

 according to the competency shown. During the latter part of the placement, the intern must 

 assume full responsibility of the classroom for no less than two weeks (ten days). Interns are, 

 however encouraged to teach more than the required minimum number of days of full-time 

 teaching.  
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Phase 5: During the last week of the placement:  

A.  The cooperating teacher should gradually assume responsibility for the class during the last week 

 of the placement to give the intern an opportunity to observe in other classes or in other schools. 

 These observations are not required, but encouraged. By this time, the intern will be able to 

 evaluate observations and relate them to personal experience. Observations should be scheduled 

 through appropriate channels within the school system.  
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Criminal Background Check 
Students are required to have a criminal background check on file. The Coordinator of Field Experiences 

will  assist students with this process. All persons enrolled in a teacher education program in South 

Carolina must be advised by the college or university that his or her prior criminal record could prevent 

certification as a teacher in this state in accordance with State Board of Education guidelines.  

 

Prior to beginning full-time clinical teaching experience in this state, a teacher education candidate must 

undergo a state criminal records check by the South Carolina Law Enforcement Division (SLED) and a 

national criminal records check supported by fingerprints by the Federal Bureau of Investigation (FBI). 

The cost associated with the FBI background check is the responsibility of the applicant. Any 

information reported relative to prior arrests or convictions will be reviewed by the State Department of 

Education when warranted, in accordance with Board guidelines. Teacher education candidates with 

prior arrests or convictions of a serious nature that could affect their fitness to teach in the public schools 

of South Carolina may be denied the opportunity to complete the clinical teaching experience and be 

disqualified for initial teacher certification. Those individual who are denied this opportunity as a result 

of prior arrests or convictions may, after one year, request reconsideration, under guidelines established 

by the State Board of Education. 

 

Graduates of teacher education programs applying for initial teacher certification must have completed 

the FBI fingerprint process within eighteen (18) months of formally applying for initial teacher 

certification or the fingerprint process must be repeated. In addition, all students interning in a public 

school must pass a SLED check and Tuberculosis (TB) test. 

 

Certification Recommendation Packet Information 
The following is important information regarding certification for each candidate: 

 1.  Collect Transcript Request from and $8 transcript fee from each candidate. 

a.  $8 check should be made payable to USC. 

b.  If candidateôs name is not printed on the check, the candidate should print 

 their full name in the ñForò section provided on the check. 

c.  If the candidate has attended other institutions they are responsible for 

 requesting transcripts to be sent to South Carolina Department of 

 Education. 

2.  Candidate must complete the appropriate section of the Certification Recommendation  

 form provided by the Coordinator of Field Experiences. 

3.  The Coordinator of Field Experiences will send the graduating internôs packets to the 

 Registrarôs office by certified mail. 

4.  Certification recommendations will be made after the Registrar has posted official 

 graduation documentation. 

 

Confidential Information  
Teachers regularly obtain and work with confidential information regarding students in school settings.  

Confidential information may include student health records, student grades, academic records, IEP 

(Individualized Education Plans) information, family histories, and more.  Questions regarding 

confidentiality issues and policies should be directed to the cooperating teacher and/or the university 

supervisor. 
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Inclement Weather 
The internôs attendance schedules are developed to meet the requirements of USCB as well as the 

requirements of South Carolina State Department of Education.  Therefore, missed days due to weather 

problems must be made up by the interns. 
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The Cooperating Teacher 

 
The single most important influence upon the intern is the cooperating teacher. Consequently, a quality 

internship program utilizes those persons who have demonstrated success in teaching children and who 

are successful in helping teacher education candidates develop as teachers. A cooperating teacher must 

meet the following criteria to serve in this role:  

1. Recommended by the principal or District Superintendent  

2. Hold a valid professional certificate in their area of instruction;  

3. Three years of teaching experience at the grade level in which the intern is assigned. 

4. ADEPT trained 

5. Be able to serve as a model of excellence in teaching. 

 

The cooperating teacher is legally responsible for the students at all times. This legal responsibility 

makes it imperative that the cooperating teacher be in or near the classroom. In the event of the 

cooperating teacherôs absence from school, a qualified substitute teacher must be employed. If the 

absence is prolonged, the teaching intern will be reassigned.  

 

The cooperating teacher is encouraged to demonstrate the USCB Conceptual Framework Standards as 

listed below: 

The cooperating teacher demonstrates qualities of a Nurturer  by:  

     1.  Demonstrating a positive teacher-intern relationship and identifying the uniqueness of each intern. 

     2.  Demonstrating positive relationships and seeking partnerships with families of learners. 

     3.  Demonstrating knowledge of the development of the intern and supporting, facilitating, and 

          nurturing the learning of the intern. 

 

The cooperating teacher demonstrates qualities of a Communicator by:  

1.  Communicating effectively with the intern, the students in the classroom, parents, peers and 

community using a variety of communication skills, including verbal and nonverbal techniques, 

writing, technology, and media. 

 

The cooperating teacher demonstrates qualities of a Reflective Professional by: 

1.  Reflecting on classroom practice, using these reflections to improve future practice and classroom 

instruction. 

2.  Demonstrating a dedication to lifelong learning. 

3.  Demonstrating knowledge of educational theories and trends through reading, researching and 

participation of professional development activities. 

4.  Serving as a professional mentor and role model to the intern and other educators. 

 

The cooperating teacher demonstrates qualities of a Facilitator/Instructor  by: 

     1.  Identifying and practicing the principles of constructivism as well as many other learning theories. 

     2.  Demonstrating best practice in the classroom, including age-appropriate practice, individually 

     appropriate practice, and practice that is socially and culturally appropriate. 

     3.  Demonstrating local, state, and national standards and their application to the curriculum. 

     4.  Demonstrating classroom management skills that include a wide array of strategies. 

     5.  Recognizing and responding to the diverse needs and individual differences of learners and 

     designing appropriate assessments. 
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The cooperating teacher and university supervisor should determine when the intern is ready for full-

time or sustained teaching. The cooperating teacher should continue to guide the intern through the 

development and implementation of teaching plans. A full instructional day is defined as the time a 

principal requires all teachers to report to the school in the morning, until the time the principal allows 

all teachers to leave. The intern must therefore arrive at school on or before the starting time required of 

teachers and leave at or later than the departure time allowed for all teachers. Any times that deviate 

from this will disallow that day from counting towards the minimum 60 required days for internship. 

Characteristics which indicate the intern is ready to begin full time teaching are:  

1.  capable of working independently with a reasonable amount of guidance and assistance from the 

 cooperating teacher; 

2.  evidence of a willingness to begin;  

3.  ability to works with pupils, to interest them, and to keep them on task;  

4.  ability to plan effectively, to carry out plans, and to handle responsibility; 

5.  energy for sustained effort;  

6.  maturity and emotional stability; 

7.  ability to handle interpersonal relations with parents and school personnel;  

8.  good working relationship with the cooperating teacher;  

9.  by the third week, in all cases, some full responsibility should be given to the intern for teaching 

 academic content.  

 

Evaluation 
The cooperating teacher and university supervisor will complete six formative observations of the intern 

during the semester.  The teacher will record all observations using the USCB ADEPT model and 

observation form (Form K).  The university supervisor will record all observations using the USCB 

ADEPT model and observation form (Form J).   The cooperating teacher and university supervisor are 

expected to conference with the intern after the observation to help identify areas of strengths and 

weaknesses.   A mid-semester summative evaluation will be conducted with the cooperating teacher, 

university supervisor, and the intern. The intern will receive a copy of the evaluation results, which 

include judgments, rationales, and recommendations for enhancement and improvement. If necessary, a 

written plan of remediation will be given to the intern at this conference.  A final summative evaluation 

will occur at the end of the semester again with the cooperating teacher, university supervisor, and 

intern.   

 

Evaluation of the intern is a mutual undertaking between the cooperating teacher and the university 

supervisor; however, responsibility for assigning the final grade for the internôs teaching rests with the 

university supervisor. The cooperating teacher should provide continuous monitoring and evaluation of 

the internôs performance. 

 

Final evaluation of the internôs performance will focus on the candidateôs completion of all state 

mandated requirements, verification of all required recommendations, verification of passing scores on 

all internship requirements, completion of all university requirements for graduation, and completion of 

the certification application process. 
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Partnership School Responsibilities 

 
The Cooperating School District is comprised of five components: the district superintendent, district 

office administrator, the cooperating school, the cooperating principal, and the cooperating teacher. Each 

component carries its own specific responsibilities in the internship.  

 

District Superintendent 

Superintendents have a twofold responsibility:  

1.  To support the internship program in their school districts by providing necessary leadership in 

 the development and adoption of policies related to internships.  

2.  To act as or appoint a liaison between the cooperating schools and the USCB Education 

 Department.  

 

District Office Administrator  

The district office administrator who has been assigned responsibility for working with the university has 

a specific role to play in the universityôs teacher education program. The district office administrator:  

1.  exercises leadership by encouraging building principals and teachers to participate in the 

 internship program; 

2.  provides support to the teacher education program in the schools and in the community;  

3.  assists the university Coordinator of Field Experiences with the mutual selection of cooperating 

 schools and qualified teachers;  

4.  as requested, participates in meetings at USCB to clarify policies and review objectives of the 

 internship program, as well we to discuss desired personal and professional qualifications of 

 cooperating teachers;  

5.  forwards intern placement requests and other pertinent information received from the Office of 

 Field Experiences to the appropriate school administrators;  

6.  relays questions and concerns regarding an internôs teaching to the Coordinator of Field 

 Experiences;  

7.  serves as the clearinghouse for all confirmed intern assignments received from cooperating school 

 administrators and sends written approval of such to the Office of Field Experiences; 

8.  consults with the university Coordinator of Field Experiences regarding adjustments needed in 

 intern assignments before or after the semester begins and about any problems which are brought 

 forward by school administrators;  

 

The Cooperating Schools 

The cooperating school is vital to the implementation of a successful internship program. The selection 

of a cooperating school is the joint responsibility of the Chair of the Education Department and the 

school district administration. The following criteria are to be used as guidelines for selecting schools:  

1.  The school will have a principal who provides positive instructional leadership;  

2.  The school will have an instructional staff that understands and is interested in the internship 

 program and is willing to participate;  

3.  The school will have a well-qualified faculty who employ effective teaching techniques;  

4.  The school will be sensitive to multicultural concerns in its curriculum and programs, and it 

 should reflect cultural diversity in the faculty and intern populations; 

5.  The school will be innovative and progressive in its policies; 

6.  The school will have adequate physical facilities and up-to-date instructional equipment and 

 materials;  
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7.  The school will have a curriculum that includes optimum educational experiences for both pupils 

 and interns;  

8.  The school will have a well-organized in-service program to facilitate professional growth of the 

 instructional staff.  

 

School Principal 

After accepting responsibility for having an intern in the school, the principal (or another administrator 

appointed by the principal) will:  

1.  Exercise leadership in establishing a desirable climate in the school and community for the 

 internship program;  

2.  Recommend to the district office administrator the most qualified teachers to serve as cooperating 

 teachers;  

4.  Provide orientation activities which will help the intern feel they are a valuable part of the school. 

 Such activities might include: 

a.  a tour of school facilities;  

b.  an interpretation of the schoolôs philosophy and curriculum;  

c.  an introduction to instructional and non-instructional personnel;  

d.  an overview of special services provided for the students and teachers;  

 

5.  may conduct an optional ADEPT observation for each intern assigned to the school;  

6.  give continuous assistance to the interns in developing appropriate professional relationships with 

 the faculty, staff, students, and community;  

7.  show interest in helping the intern solve problems that may arise during the semester;  

8.  communicate to the cooperating teacher appropriate information received from the Office of Field 

 Experiences;  

9.  participate, if requested, in conferences with the university supervisor, cooperating teacher, and 

 intern;  

10. comply with the state and the universityôs policy on prohibiting the use of interns as substitute 

 teachers;  

11. contact the Office of Field Experiences or the university supervisor if questions arise or special 

 problems need to be reported;  

12. provide or disclose, if requested, an evaluative opinion regarding the internôs qualifications;  

13. provide a desk and needed texts, including teachersô guides;  

14. ensure that a paid substitute is in the classroom if a cooperating teacher is absent.  
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University Responsibilities 

 
Office of Field Experiences 
The Office of Field Experiences systematically carries out is responsibilities before, during, and after the 

internship semester. The role of the Coordinator of Field Experiences:  

1.  To help establish policies and procedures for all observation, practicum, and internship programs 

 of the USCB Education Department in conjunction with University faculty and school 

 administrators in the cooperating school districts; 

2.  To coordinate all contacts, operations, activities, and records which pertain to  observation, 

 practicum, and internship experiences with University personnel and school districts; 

 

Each semester, prior to internship, the Office of Field Experiences:  

1.  Publish admissions requirements and application deadlines for internship as approved by the 

 USCB Education Department; 

2.  Counsel internship candidates about the application, placement process in conjunction with 

 Education faculty;  

3.  Inform applicants of their acceptance into the internship program or about deficiencies which 

 must be corrected prior to enrollment as determined by the Professional Education 

 Committee;  

4.  Communicate with the school district office administrator responsible for coordinating 

 placements for interns;  

5.  Confirm placements with reporting dates and communicate that information to interns. 

6.  Provide handbooks and orientation of all policies, requirements, and procedures to interns. 

7.  Coordinate with the Chair of the Education Department regarding status of placement. 

8.  Distribute all observation forms, and evaluation instruments required for interns to 

 university supervisors, cooperating schools and interns.  

9.  Organize and/or conduct ADEPT training workshops for cooperating teachers. 

 

During internship: 

1.  Notify district office administrators of necessary cancellations of internship assignments.  

2.  Ensure orientation sessions on the approved evaluation procedures are held.  

3.  Assist university supervisors in providing orientation sessions for cooperating school personnel, 

 as requested.    

4.  Monitor the operation of the internship program and, in cases where university supervisor is 

 unable to resolve problems, initiate conferences with the cooperating school personnel, the 

 university supervisor, and the intern. When advisable, an internôs assignment may be changed 

 with the approval of the Coordinator of Field Experiences. Adjustments are subject to the 

 concurrences of the Chair of the Education Department, Coordinator of Field Experiences, 

 district level and cooperating school  personnel, the university supervisor, and the intern.  

5.  Collate and review evaluations on cooperating teachers and university supervisors with a look 

 toward enhancement of services.  

6.  Prepare documents for state certification and graduation. 
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University Supervisor 
The university supervisor is the representative of the university who assumes responsibility for the off-

campus supervision of the university intern. The university supervisor serves as the liaison between the 

university and the partner school in the internship program, and is involved in the orientation, 

supervision, and evaluation activities required by the Education Department. Continual contact is 

expected between the university supervisor and the Coordinator of Field Experiences. Even the most 

skilled internship needs, and desires, constructive feedback on his/her performance.  Supervision will be 

provided on a daily basis by the cooperating teacher and at various times by the university supervisor.  

When the school district administrators and the Office of Field Experiences have confirmed placements, 

the university supervisor should:  

1.  Become knowledgeable about the faculty, pupils, schools policies, curriculum, and school plant 

 facilities of the cooperating schools;  

2.  Participate in orientation meetings for interns:  

a.  Review any internship materials distributed by the Office of Field Experiences;  

b.  Discuss the general expectations the supervisor has for interns and the supervisorôs 

 schedule for school visitations;  

c.  Outline the procedures for completing reports, lesson plans, and other information required 

 by the supervisor; 

d.  Discuss the role of the cooperating teacher;  

e.  Discuss the means by which interns will be evaluated and graded;  

f.  Discuss professional ethics/dispositions and conduct while serving as an intern; 

g.  Discuss the course syllabus. 

3.  Conduct individual orientation sessions for any cooperating teacher who was unable to attend the 

 institutionôs orientation program.  

 

The cooperating teacher is encouraged to demonstrate the USCB Conceptual Framework Standards as 

listed below: 

The university supervisor demonstrates qualities of a Nurturer by:  

     1.  Demonstrating a positive teacher-intern relationship and identifying the uniqueness of each intern. 

     2.  Demonstrating positive relationships and seeking partnerships with families of learners. 

     3.  Demonstrating knowledge of the development of the intern and supporting, facilitating, and 

          nurturing the learning of the intern. 

 

The university supervisor demonstrates qualities of a Communicator by:  

1.  Communicating effectively with the intern and cooperating teacher using a variety of 

communication skills, including verbal and nonverbal techniques, writing, technology, and media. 

 

The university supervisor demonstrates qualities of a Reflective Professional by: 

1.  Reflecting on classroom practice, using these reflections to improve future practice and classroom 

instruction. 

2.  Demonstrating a dedication to lifelong learning. 

3.  Demonstrating knowledge of educational theories and trends through reading, researching and 

participation of professional development activities. 

4.  Serving as a professional mentor and role model to the intern and other educators. 
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The university supervisor demonstrates qualities of a Facilitator/Instructor by:  

     1.  Identifying and practicing the principles of constructivism as well as many other learning theories. 

     2.  Demonstrating best practice in the classroom, including age-appropriate practice, individually 

     appropriate practice, and practice that is socially and culturally appropriate. 

     3.  Demonstrating local, state, and national standards and their application to the curriculum. 

     4.  Demonstrating classroom management skills that include a wide array of strategies. 

     5.  Recognizing and responding to the diverse needs and individual differences of learners and 

     designing appropriate assessments. 

 

 

In accordance with State requirements, there shall be at least 6 classroom observations per intern, plus 1 

midterm conference, and 1 final conference. The appropriate observation forms should be completed 

after each observation, reviewed with the intern in a conference, and submitted to the Office of 

Experiences at the end of each semester.  

 

The six ADEPT observations required for each intern should be conducted after the first four weeks of 

internship.  

 

It is expected that the university supervisor will observe appropriate protocol regarding the public school 

visits.  

1.  During the first visit, some time should be spent with the school principal, the cooperating 

 teacher, and the intern. The first meeting with the school principal should be used for: 

a.  personal acquaintance and professional sharing of information about individual interns 

 and cooperating teachers;  

b.  clarification of participantsô roles in the internship program.  

c.  discussion of the procedures for contacting the Office of Field Experiences and/or the 

 university supervisor if problems arise.  

2.  During the first conference with the cooperating teacher, the university supervisor might:  

a.  discuss roles and responsibilities of the cooperating teacher; 

b.  discuss goals agreed upon by the cooperating teacher and the intern; 

c.  discuss a schedule for internôs observation, participation, and teaching;  

d.  outline specific instructional procedures, planning, and management techniques, and other 

 methods the university supervisor would like the intern to observe or experience;  

e.  share methods and procedures for subsequent visits and for intern reports to the university 

 supervisor;  

f.  discuss the cooperating teacherôs role in evaluating and grading the intern;  

g.  discuss information presented in the institutional orientation program.  

3.  The first visit should be made within ten school days.  

4.  A midterm conference is scheduled at an appropriate time.  

5.  A Final three-way conference with the cooperating teacher(s), the intern, and the university 

 supervisor should be held. This conference should involve a final evaluation of the intern and 

 recommendations to facilitate transition of the intern into first year teaching. It should also 

 provide the university supervisor additional information for assigning the grade for internship.  

 

Any changes in the status of an intern must be reported to the Office of Field Experiences. Complete 

documentation is required in situations that involve recommendations for reassignment to another school 
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and/or cooperating teacher, withdrawal from the internship teaching, potential failure, or other 

extenuating circumstances.  

 

The university supervisor assists with the on-campus seminars and activities designed to examine and 

supplement such areas as curriculum, teaching techniques, equipment, and instructional materials at the 

level of the internsô teaching.   

 

As a representative of the university, informal contacts should be made with administrators and staff 

members in cooperating schools. The university supervisor should be on call if any difficulty involving 

the interns occurs. The university supervisor should help interns resolve problems of relationships with 

the school personnel. The university supervisor should also be ready to aid administrators and 

cooperating teachers with additional service and suggestions when requested.  

 

University supervisors are entitled to mileage reimbursement for use of their automobiles while 

supervising interns at the rate specified by the State of South Carolina.  
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Revised ADEPT Performance Standards  

for Classroom-Based Teachers  
  

Introduction   
  

Central to the ADEPT system is a set of expectations for what teaching professionals should know, be 

able to do, and assume responsibility for accomplishing on an ongoing basis. These expectations, called 

the ADEPT Performance Standards, are the linchpins that connect all stages of a teacherôs career, 

beginning with teacher preparation and continuing through induction, high-stakes performance 

evaluation(s), and, finally, ongoing self-directed professional development. A teacherôs proficiency in 

each of the standards is expected to occur developmentally and to increase continuously throughout the 

entirety of his or her teaching career.   
   
There are ten ADEPT Performance Standards for classroom-based teachers. For the purposes of ADEPT, 

the term classroom-based teachers refers to certified teachers of core academic subjects, related subjects 

(e.g., physical education, career and technology education), and special education. The term classroom-

based teachers does not include special-area personnel (i.e., school guidance counselors, library media 

specialists, and speech-language therapists).   
  

The ten ADEPT Performance Standards (APSs) for classroom-based teachers can be grouped into four 

broad categories, or domains:  

  

Domain 1: Planning   

APS 1 Long-Range Planning   

APS 2 Short-Range Planning of Instruction   

APS 3 Planning Assessments and Using Data   

  

Domain 2: Instruction   

APS 4 Establishing and Maintaining High Expectations for Learners   

APS 5 Using Instructional Strategies to Facilitate Learning   

APS 6 Providing Content for Learners   

APS 7 Monitoring, Assessing, and Enhancing Learning   

  

Domain 3: Classroom Environment   

APS 8 Maintaining an Environment That Promotes Learning   

APS 9 Managing the Classroom   

  

Domain 4: Professionalism   

APS 10  Fulfilling Professional Responsibilities  

 

Each of these Performance Standards contains a set of key elementsðthe critical components of the 

standard. Although the key elements are essential to the standards, the examples that follow the key 

elements in this document are included for illustrative purposes only and are not to be considered all-

inclusive, universal, or absolute indicators.  
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Because of the highly complex and contextual nature of teaching, the adjectives applicable and 

appropriate appear frequently throughout the standards. Good teaching takes different forms, depending 

on the content, the students, and the intended outcomes. Oftentimes a variety of instructional and 

assessment methods and approaches are equally viable. For this reason, a checklist is far too restrictive to 

be used as tool for gauging teacher effectiveness.   
  

The central purpose of the ADEPT system is to promote teacher quality and, ultimately, to increase 

student achievementðthat is, to produce measurable growth in a studentôs knowledge and skills in a 

particular area or areas over a specified period of time. The impact of teaching performance on student 

achievement is determined by the teacherôs ability to set appropriate goals for student learning and 

development; to accurately measure and analyze student growth; and to plan, implement, and adjust 

instruction to ensure maximum student progress.  
  

Student achievement is indeed an integral part of the ADEPT system. As such, student achievement has 

a direct relationship to each of the ADEPT domains for classroom-based teachers (planning, instruction, 

environment, and professionalism) and the related ADEPT Performance Standards, as the following 

figure shows:   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

¶ Each of these interrelated domains is important because, in order to promote student 

achievement, classroom-based teachers must be able to   

¶ determine what the students need to know and/or be able to do [planning];  

¶ appropriately evaluate student performance before, during, and after instruction [planning and 

instruction];  

¶ design and implement instruction that is appropriate for and meaningful to the students [planning 
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and instruction];  

¶ create and maintain a classroom environment that is conducive to learning [planning and 

environment];  

¶ analyze and reflect on student performance to determine student progress and the impact of the 

instruction on student learning [planning and instruction];  

¶ use the results of these analyses to guide future planning and instruction [planning]; and  

¶ assume responsibility for continuously improving and sharing their professional knowledge and 

skills to the benefit of the students [professionalism].  

 

 

So that the classroom-based teacherôs impact on student achievement can be clearly reflected, a new 

component, the unit work sample, has been added to the ADEPT formal evaluation requirements. 

Through unit work sampling, classroom-based teachers engage in an iterative process that both examines 

and strengthens their abilities to promote student achievement.  



 

ADEPT Performance Standards for Classroom-Based Teachers  
  

APS 1  

Long-Range Planning  
  

  

  

  

  

  

  

Long-range planning requires the teacher to combine a knowledge of content, standards, and curriculum with a 

knowledge of specific learning-teaching contexts and student characteristics. Although long-range planning is 

an essential process for all teachers, long-range plans (LRPs) will differ according to variables such as content 

(i.e., subject matter, concepts, principles, process, and related skills) and context (e.g., setting, learning needs of 

the students). In developing LRPs, the teacher should work both independently and collaboratively. LRPs are 

dynamic documents that should be reviewed continuously and revised, as necessary, throughout the school year.  

  

KEY ELEMENTS  
  

This standard requires the teacher to demonstrate the following abilities and dispositions:  

  

1.A The teacher obtains student information, analyzes this information to determine the learning 

needs of all students, and uses this information to guide instructional planning.   
  

  The teacher begins the long-range planning process by gaining a thorough understanding of studentsô 

prior achievement levels, learning styles and needs, cultural and socioeconomic backgrounds, and 

individual interests. The teacher gathers this information from a variety of sources, including student 

records (e.g., permanent records, individualized education programs) and individuals such as other 

teachers, special-area professionals, administrators, service providers, parents, and the students 

themselves. From this information, the teacher identifies the factors that are likely to impact student 

learning. The teacher then uses this information to develop appropriate plans for meeting the diverse 

needs of his or her students.   

   

1.B  The teacher establishes appropriate standards-based long-range learning and developmental goals 

for all students.   
  

The teacherôs goals are aligned with relevant federal, state, and local requirements and reflect the 

applicable grade-level academic standards. For preschool children and students with severe disabilities, 

the teacherôs goals align with appropriate developmental and/or functional expectations.   

1.C The teacher identifies and sequences instructional units in a manner that facilitates the 

accomplishment of the long-range goals.  
  

In this context, an instructional unit is a set of integrated lessons that is designed to accomplish learning 

objectives related to a curricular theme, an area of knowledge, or a general skill or process. Consistent 

with relevant federal, state, and local curriculum and/or academic standards, the teacherôs instructional 

units provide for appropriate coverage of the key themes, concepts, skills, and standards related to the 

subject area(s) and are designed to expose students to a variety of intellectual, social, and cultural 

perspectives. The sequence of the teacherôs units (as presented through timelines, curriculum maps, 

planning and pacing guides, and so forth) follows a logical progression, with an appropriate amount of 

time allocated to each instructional unit.  
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1.D The teacher develops appropriate processes for evaluating and recording studentsô progress and 

achievement.   
  

The teacherôs evaluation process includes the major formal and informal assessments to be used (e.g., 

observations, exams, research papers, performance, projects, portfolios) and the evaluation criteria for 

each. The teacherôs evaluation methods are appropriate for the learning goals and the content. The 

evaluation criteria match state, local, and/or individually determined expectations for student progress 

and achievement. The teacherôs record-keeping system provides a confidential and well-organized 

system for storing, retrieving, and analyzing all necessary student data.  

  

1.E The teacher plans appropriate procedures for managing the classroom.  
  

The teacherôs rules and procedures for managing student behavior, whether developed independently by 

the teacher or collaboratively with the students, are clearly stated, appropriate for the students, and 

consistent with school and district policies. The rules are stated in positive terms, when possible, and 

focus on behaviors rather than on students. The teacherôs procedures for managing essential 

noninstructional routines (e.g., transitioning between activities and/or subjects, taking roll, collecting 

student work, preparing learning centers or labs, retrieving instructional materials or resources) promote 

efficiency and minimize the loss of instructional time.  
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APS 2  

 Short-Range Planning of Instruction   
  

  

  

  

  

  

 In this context, the term instructional unit is defined as a set of integrated lessons that is designed to 

accomplish learning objectives related to a curricular theme, an area of knowledge, or a general skill or process. 

The length of instructional unitsðthat is, the number of days or lessons they coverðwill vary in accordance 

with such factors as the number of objectives to be accomplished; the complexity of the content to be covered; 

and the ability levels of the particular students.   

  

  

KEY ELEMENTS  
  

This standard requires the teacher to demonstrate the following abilities and dispositions:  

  

2.A The teacher develops unit objectives that facilitate student achievement of appropriate academic 

standards and long-range learning and developmental goals.  
  

The teacherôs objectives define what the students should know (i.e., the factual, conceptual, procedural, 

and/or metacognitive knowledge) and be able to do (e.g., the cognitive processesðremembering, 

understanding, applying, analyzing, evaluating, and/or creating) upon completing the unit. The teacherôs 

objectives are student-oriented, explicit, and assessable statements of intended learning outcomes. There 

is a clear connection between the unit objectives and grade-level academic standards (or, for preschool 

children or students with severe disabilities, between the unit objectives and appropriate developmental 

and/or functional expectations). The unit objectives are consistent with the long-range goals, assessment 

results from previous instructional units, state and local curriculum guidelines, individualized education 

programs (IEPs), and the needs and interests of the students. The unit objectives are logically linked to 

previous and future learning objectives.  

  

2.B The teacher develops instructional plans that include content, strategies, materials, and resources 

that are appropriate for the particular students.   
  

The content of the teacherôs instructional plans is drawn from multiple sources that are accurate and 

current and is applicable to the studentsô grade-level academic standards, instructional needs, ability and 

developmental levels, and interests. The sources of the content expose students to a variety of 

intellectual, social, and cultural perspectives as appropriate. The teacher selects a variety of instructional 

strategies and materials in order to present content in formats that accommodate learning differences and 

that translate into real-life contexts for the students. Instructional technology is included as appropriate. 

The instructional strategies are logically sequenced and include sufficient opportunities for initial 

learning, application and practice, and review. The strategies lead the students to increasingly higher 

levels of thinking and problem solving. They promote active student engagement during both 

independent and collaborative learning tasks, and they provide opportunities for the teacher and students 

to vary their roles in the instructional process (e.g., instructor, facilitator, coach, audience).   

 

2.C The teacher routinely uses student performance data to guide short-range planning of instruction.  
  

The teacher develops lesson and unit plans on the basis of accurate conclusions that he or she has drawn 
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from analyses of the particular studentsô prior performance (i.e., their behavior, progress, and 

achievement).    
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APS 3  

Planning Assessments and Using Data  
  

  

  

  

   

In this context, the term assessment refers to any formal or informal measurement tool, activity, assignment, or 

procedure used by a classroom teacher to evaluate student performance. Assessments may be commercially 

produced or developed by the teacher, but all should be valid, reliable, and maximally free from bias.  

  

  

KEY ELEMENTS  
  

This standard requires the teacher to demonstrate the following abilities and dispositions:  

  

3.A The teacher develops/selects and administers a variety of appropriate assessments.   
  

The assessments used by the teacher are technically sound indicators of studentsô progress and 

achievement in terms of the unit objectives, the grade-level (or individually determined) academic 

standards, and the student achievement goals. The assessments align with the learning objectives and the 

instruction in terms of the type(s) of knowledge (i.e., factual, conceptual, procedural, and/or 

metacognitive) and the cognitive processes (i.e., remembering, understanding, applying, analyzing, 

evaluating, and/or creating). The teacher is not overly reliant on commercially produced assessments, 

but when he or she uses them, the teacher is careful to ensure that any necessary modifications are made. 

Assessment materials are free of content errors, and all assessments include verbal and/or written 

directions, models, and/or prompts that clearly define what the students are expected to do. The 

assessments are appropriate for the ability and developmental levels of the students in the class. The 

teacher provides appropriate accommodations for individual students who require them in order to 

participate in assessments.   

  

3.B At appropriate intervals, the teacher gathers and accurately analyzes student performance data and 

uses this information to guide instructional planning.  
  

The teacher routinely obtains student baseline data, analyzes the data to determine student learning 

needs, and uses this information to develop appropriate instructional plans. At appropriate intervals 

throughout instruction, the teacher analyzes student performance on informal assessments (e.g., 

individual and group performance tasks, quizzes, assignments) and formal assessments (e.g., tests, 

projects, portfolios, research papers, performances) to determine the extent to which both individual 

students and groups of students are progressing toward accomplishing the learning objectives. On the 

basis of these analyses, the teacher determines the impact of instruction on student learning and makes 

appropriate decisions about the need to modify his or her instructional plans.   

 

 

 

 

3.C The teacher uses assessment data to assign grades (or other indicators) that accurately reflect student 

progress and achievement.   
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The teacher makes decisions about student performance, progress, and achievement on the basis of 

explicit expectations that clearly align with the learning objectives and achievement goals, the 

assessments, and the studentsô level of ability. The teacher may present his or her evaluation criteria in 

the form of scoring rubrics, vignettes, grading standards, answer keys, rating scales, and the like. 

Assessments are appropriately weighted on the basis of the relative importance of each in determining 

overall progress and achievement. The teacher maintains accurate, current, well-organized, and 

confidential records of assessment results. The teacher uses available information technology to store 

and assist with the analysis of student data.  
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APS 4  

Establishing and Maintaining High Expectations for Learners  

  
 In this context, the term participation refers to student effort.  

  

  

KEY ELEMENTS  
  

This standard requires the teacher to demonstrate the following abilities and dispositions:  

  

4.A The teacher establishes, communicates, and maintains high expectations for student achievement.  
  

The teacherôs expectations are appropriately challenging for the grade and/or ability levels of the 

particular students. The teacher communicates the learning objectives so that students clearly understand 

what they are expected to know and be able to do. The teacher reviews and/or clarifies the objectives as 

necessary.  

  

4.B The teacher establishes, communicates, and maintains high expectations for student participation.   
  

The teacherôs expectations are appropriate for the grade and/or ability levels of the particular students 

and for the subject area. The teacher effectively communicates these expectations so that his or her 

students will readily apply them to instructional activities and events during the lessons and to 

assignments and tasks both in and out of the classroom.  

  

4.C The teacher helps students assume responsibility for their own participation and learning.    
  

The teacher clearly communicates the importance and relevance of the academic standards and learning 

objectives as well as the way the standards and objectives relate to the studentsô previous and/or future 

learning. The teacher encourages the students to become the active agents of their own learning and to 

take the initiative to follow through with their work. The teacher provides appropriate opportunities for 

the students to engage in self-assessment and reflection on their learning and to develop a metacognitive 

awareness of their own strengths and weaknesses. The teacher assists the students in developing 

strategies to compensate for their weaknesses when it is necessary.  
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APS 5  

Using Instructional Strategies to Facilitate Learning  

  
 The term instructional strategies refers to the methods, techniques, technologies, activities, or assignments that 

the teacher uses to help his or her students achieve the learning objectives.  

   

KEY ELEMENTS  
  

This standard requires the teacher to demonstrate the following abilities and dispositions:  

  

5.A The teacher uses appropriate instructional strategies.   
  

The teacherôs strategies are appropriate for the particular objectives and content and the particular 

studentsô grade, developmental, and ability levels. The strategies build on the studentsô interests and 

prior learning and are appropriate for the studentsô stage of learning (e.g., initial, application, practice, 

review) with regard to the particular material. The teacherôs strategies promote higher levels of thinking 

and/or performance.  

  

5.B The teacher uses a variety of instructional strategies.   
  

The teacher draws from a substantial repertoire of instructional strategies, varying his or her strategies 

both within and among lessons according to the particular objectives and content and the studentsô 

ability levels, learning styles, rates of learning, and special needs. The teacher conveys information in a 

variety of formats (e.g., lectures, videotapes, texts, DVDs) and approaches (e.g., demonstrations, guided 

practice, guided discovery, simulations). As appropriate to the learners and the learning, the teacherôs 

instructional strategies include sharing instructional responsibilities with other teachers, guest speakers, 

and/or parents; varying and/or exchanging roles (e.g., instructor, facilitator, coach, observer) with 

students; and creating opportunities for both independent and collaborative learning experiences.  

   

5.C The teacher uses instructional strategies effectively.   
  

The teacher uses instructional strategies that actively engage his or her students and that ultimately result 

in meaningful learning for them. All students receive opportunities to experience success.   
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APS 6  

Providing Content for Learners   

  

  

  

   

  
  

In this context, the term content refers to the particular aspects of the discipline that are being taught, including 

subject matter, concepts, principles, processes, and related skills. Central to this standard is the content 

competence of the teacher. From this in-depth knowledge of the discipline, the teacher must select the content 

that is appropriate for his or her students and then organize the content in ways that best facilitate student 

learning.    

  

KEY ELEMENTS  
 This standard requires the teacher to demonstrate the following abilities and dispositions:  
  

6.A The teacher demonstrates a thorough command of the discipline that he or she teaches.  
  

The teacher provides content that is accurate and current. The teacherôs presentations, demonstrations, 

discussions, responses to studentsô questions, and methods of engaging the students indicate a thorough 

knowledge and understanding of the content. The teacher identifies and explains/demonstrates 

conceptual relationships and/or procedural steps. The teacher identifies and corrects studentsô content 

errors.   

  

6.B The teacher provides appropriate content.   
  

The content of the teacherôs lessons is aligned with the applicable curriculum requirements, grade-level 

academic standards, and/or student learning objectives. Whenever possible, the teacher draws lesson 

content from multiple sources and presents it in ways that expose students to a variety of intellectual, 

social, and/or cultural perspectives.   

  

6.C The teacher structures the content to promote meaningful learning.  
  

The teacherôs instruction goes beyond the simple presentation of factual knowledge. The teacher aligns 

the content with the learning objectives and ensures that students are provided with opportunities to 

acquire the knowledge and to use the cognitive processes that are necessary for successful problem 

solving. The teacher is able to identify and to explain and/or demonstrate key concepts and skills as well 

as their broader relationships and applications. The teacher guides student learning by presenting 

concepts and/or procedures in a logical sequence and in clear and sufficient detail. The teacher uses 

appropriate examples to help make the content relevant, meaningful, and applicable to the students. 

When students experience difficulties in mastering the content, the teacher is able to identify and address 

the sources of the problems. 
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APS 7  

Monitoring, Assessing, and Enhancing Learning  

  
  

In this context, the term monitoring refers to any methods the teacher uses during the lesson to collect 

information about his or her studentsô understanding of the content. Assessing includes any formal or informal 

measurement tools, activities, assignments, or procedures a teacher uses during the lesson to evaluate the 

studentsô performance and their progress toward meeting the learning objectives. Enhancing learning refers to 

actions a teacher takes during the lesson as a direct result of monitoring and assessing in order to improve or 

extend student learning.   
  

Both APS 3 (Planning Assessments and Using Data) and APS 7 involve teacher decision making on the basis of 

the results of student assessments. However, APS 3 deals with decision making that occurs prior to and after 

instruction. In contrast, APS 7 deals with the decision making that occurs during the actual lesson. In other 

words, the key elements of APS 7 occur ñin flight.ò   

  
KEY ELEMENTS  

  

This standard requires the teacher to demonstrate the following abilities and dispositions:  

  

7.A The teacher continually monitors student learning during instruction by using a variety of informal 

and formal assessment strategies.  
  

The teacher maintains a constant awareness of student learning by engaging the students in classroom 

activities such as discussions, projects, performances, assignments, and quizzes. During these activities, 

the teacher uses effective questioning techniques to sample a representative cross section of students. 

The teacherôs questions are appropriate to the content, the activities, and the students. The teacher 

determines the studentsô level of understanding of key concepts and skills by carefully 

observing/listening to and analyzing studentsô verbal and nonverbal responses and reactions, inquiries, 

approaches to the task, performance, and final products.   

  

7.B The teacher enhances student learning by using information from informal and formal assessments 

to guide instruction.   
  

The teacher systematically collects, analyzes, and summarizes assessment data to monitor studentsô 

progress. On the basis of formal and informal assessment information, the teacher makes appropriate 

decisions regarding instruction. When his or her students have difficulty answering questions, the 

teacher provides appropriate response time, rephrases the question, and/or provides prompts or other 

such assistance. The teacher provides additional explanations, demonstrations, or assistance, and 

modifies the content and/or the instructional strategies when necessary. The teacher adjusts the pace of 

the lessons to conform to the needs of the students. The teacher promotes student retention of the content 

by actively engaging the students in reviews of the key elements, steps, or procedures as necessary. The 

teacher extends studentsô learning and development through appropriate enrichment activities.  

 

7.C The teacher enhances student learning by providing appropriate instructional feedback to all 
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students.   
  

The teacher provides feedback to the students throughout the lesson. The teacher also provides feedback 

on all significant student work. The teacherôs feedbackðwhether oral, written, or nonverbalðis 

equitable (i.e., provided to all students) and individualized. The feedback is accurate, constructive, 

substantive, specific, and timely. The feedback is effective in helping correct studentsô 

misunderstandings or errors, reinforcing their knowledge and skills, and/or extending their learning.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 




