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University of South Carolina Beaufort
Early Childhood Education Program
Conceptual Framework

Vision
The vision of the University of South Carolina Beaufort (USCB) Early Childhood Education faculty and
administration, supporteby the general education faculty and administration, is to establish USCB as a
primary resource for educators and school systems in the Lowcountry. This will be accomplished
through partnerships with school districts and educators, outreach to the agynemahthe
development of USCB as a recognized source of expertise and activity in education.

Specifically, we envision an education program that educates and trains prospective teachers based on
accepted research and developmental practices streadthgmprofessional preparation experience in

the public schools of the region. We envision faculty who educate and train prospective teachers, are
recognized leaders in the educational community, and who add to the knowledge base of education
through resa&h. We envision graduates who have the professional knowledge base, pedagogical
expertise, and the disposition to synthesize these abilities to work effectively in the everyday
environment of the education systems. These graduates, working in diverggs seth diverse

populations, will accept all students where they are in the learning process and devise a learning
environment that will enable each student to reach his or her potential.

We envision graduates who, as professionals in education,lan® affectively represent themselves
and their profession in the community. This representation includes an advocacy for children and
education, along with an ability to inform and communicate to members of the community on issues
relating to children ahschools in a manner that is respectful of all members of the community.

Mission
At USCB, the Education Department is the professiodatation unit that prepares Bachildhood
educators. The Early Childhood Education Program (ECEP) at USCB hadeségmed to support and

fulfill the Beaufort campusd mission to offer
draw upon regional strengths, and prepare graduates to participate successfully in the local as well as
gl obal c 0 mmusmissioy,.basddioreits conceptual framework, is to prepare early childhood

constructivist educators who are nurturers, communicators, reflective professionals, and facilitators.

The curriculum in the ECEP is designed to promote the development offedaelequalitiesas well

as the acquisition of knowledge through intellectual dispositions and skills that encourage depth of
understanding, tolerance of others and individual accountability. The USCB Educatios Unit

committed to a learning environmehtt encourages candidates to reach their academic and
professional potential through exposure to highly qualified faculty, professional learning environments,
and a supportive atmosphere in a multicultural setting. Unit program graduates are traiogdvidiw
colleagues; they also teach students of varied cultural, ethnic, and economic backgrounds in the global
community.



To accomplish these goals, candidates are provided with experiences designed to develop skills,
knowledge, pedagogy and dispogisoappropriate for teaching in early childhood classrooms, along

with working with infants, toddlers and young children. Graduates from the education department are
expected to demonstrate excellent classroom teaching abilities, leadership in the sthooirannity,

and a desire to have a position impact on the students, children and infants the candidates will care for
and teach. We support and uphold the USCB Core Values of Integrity, Collaboration, Innovation,
Responsiveness, Accountability and Excatie

Philosophy, Purposes and Goals
The Unitdés Conceptual Framework, the Construct
residing in the critical role of the | earnerds
belief ofthe unit faculty is that construction of knowledge as an activity is engaged in by teacher and
student. This shared philosophy guides our unit focus on the following beliefs:

1 We believe that learning must be constructed by the young child. This coostdmes not take
place in isolation. Teachers, peers, parent
knowledge through participation in diverse settings.

1 We believe developmentally based learning is both individual in nature, socialnodls, and
that various factors contribute to the construction of knowledge.

1 We believe the teacher candidate is a critical player in the purposeful construction of knowledge
by the learner. A teacher educated in developmental levels of learners, maglgotethnology
integration, and content knowledge can best guide in the classroom.

1 We believe that for teachers to monitor their effectiveness in the classroom, and for the progress
of the learners to be guided effectively, systematic evaluation mespkase on a regular basis.

1 We believe that the teacher must model the pursuit of learning within his or her own life and as
part of the community of learners within the classroom.

This philosophy forms the underlying belief system that guides theadlgvete nt of t he Uni
curriculum, proficiencies, teaching practices and assessments.

The unités operational definition of construct
of its elements. Construction of knowledge may be individutiesrized by Piaget, or social as

theorized by Vygotsky. Individuals interact with the environment comparing their present construction
(knowledge) of the world with what they are experiencing through their interactions. This process of
construction carake place individually or with the help of others. The USCB Education Unit prepares
students to become constructivist educators who are nurturers, communicators, reflective professionals
and facilitators. The curriculum in the USCB Early Childhood Edaond@rogram is designed to

promote the development of these qualities, referred to as elements the Conceptual Framework. The
acquisition of knowledge through intellectual dispositions and skills, encourage depth of understanding,
tolerance of others, anddividual accountability.

The Constructivist EducatorasNurturer models positive teachgrarent relationships, creates positive
relationships with families, recognizes the developmental differences of children, seeks partnerships wi
the families of lemers, and provides a safe environment for children to develop intellectually and
socially.

The Constructivist EducatomsCommunicator effectively models oral and written communication;
identifies and responds to diverse learning styles of learnestenihig, speaking, reading, and writing;
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integrates technology to communicate; creates a positive, communicative learning environment, and
clearly identifies and communicates academic and behavioral expectations to students.

The Constructivist Educatoias Reflective Professionaluses reflection in order to assess and improve
practice and performance lafarners, demonstrates by example a dedication to lifelong learning,
maintains and applies contemporary understanding and knowledge of education pinoéeggional

activities, and serves as a mentor and role model to learners, families, and educators.

The Constructivist EducatoasFacilitator/Instructor demonstrates an understanding of the

relationship between constructivism and other learning thesdafplds learning activities, and

expands the zone of proximal development of learners, implements best practice threugh age
appropriate, individualized, and socially/culturally appropriate activities, applies local, state, and nationa
standards to cugulum and assessments in the classroom, and also develops and adapts curriculum to
meet the learning styles and diverse needs of all children.

The professional education unitdéds purpose is t
reflectiveprofessionals and facilitators for work in the early childhood classroom. In order to achieve
this overall purpose, the unit has identified the following goals:

1. Provide candidates with a high quality early childhood program that prepares them to
work effectively and establish positive relationships with young children and their
families.

2. Provide candidates with a professional and supportive learning environment that
encourages them to reach their academic potential.

3. Provide candidates with a highly qdeds faculty in a multicultural setting.

4. Prepare candidates to believe that all children can learn and assume responsibility for
their learning.

5. Prepare candidates who are able to design and integrate technology rich experiences
based on the educationateds othildren and to achieve educational goals in the
classroom.

6. Prepare candidates to work with colleagues, children and communities of varied cultural,
ethnic and economic backgrounds.

Candidate Proficiencies/Outcomes

The wunit 6és philosophy,myrposas amdgoabsrare realized through the candidate
proficiencies aligned with professional, natio
support the unitdés conceptual framework, the C

The proficienciesre organized around the four Educational Standards of the Conceptual Framework
and include the knowledge (K), skills (S), and dispositions (D) we expect candidates to demonstrate.

Critical Tasks, utilized to provide evidence that candidates meet tleetegproficiencies, are
embedded in each pprofessional and professional program course.

The professional education program is committed to preparing constructivist educators who are
nurturers, communicators, reflective professionals and facilitators
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TRANSITION POINT

USCB

EDUCATION DEPARTMENT
ConsTrucTIVIST EDUCATOR

PROGRAM TRANSITION POINTS

ASSESSMENTS
INTERNAL/EXTERNAL

AND PROFICIENCIES ASSESSMENT

ENTRY BENCHMARKS

Level 1
Pre-Professlonal

(Open to all students
meeting University entrance
requirements.

Nurturer

N1, N2, N3
Communicator

C4

Retlective Professlonal
R3
Faclitator/Instructor
Fa, F10,F11, F12,F13

Internal

1. Level | Constructivist Paper. (N1, F3)

2. Level | Lesson Plan. (F10,11,12)

3. Technology (C4)

4. Parent and Family Interview. (N2,N3,C4)

5. Group Project/Special Education. (F13)

6. Level | Education Philosophy Paper. (N3,R3)

External
1. Praxis | or SAT or ACT.

1. Acceptance to the University.

2. Completion of a minimum 46/55 hours of
required USCB general education courses
as identified in the Education Department
Program of Study.

3. Education majors must see advisor for
signed approval.

Level Il

Professlonal Program
(Open only to education
majors who have

been accepted to the
professional program and
non-education majors by
special permission.

Nurturer

N1, N3

Communicator

C4

Retlective Professlonal
R7
Facllltator/Instructor
Fa, F10,F11, F12, F13

Internal

1. Level Il Constructivist Paper. (N1,FA9)

2. Group Curriculum Project. (N3,C4,F10)

3. Diversity Lesson Plan. F10,F13)

4. Reading Practicum Evaluation and Observation
Noteboak. (F11,F13)

5. Reading Diagnostic Report. (F11, F13)

6. Math and Science Thematic Unit. (N3, F11)

7. Social Studies and Creative Activities Practicum
Evaluation and Observation Notebook.
(N3,C4,F11 F12)

8. Language Arts Thematic Unit. (N3,C4,F11)

External
1. Prais 11 (N1-F13)

2. Fingerprint and teacher certification application.

1. Acumulative GPA of at least 2.5 in all courses.

2. Completion of all general education requirements
and Level | education courses with a 3.0 GPA in
education courses.

3. Grades of “C" or better in English 101 and 102,
Speech Communications, and Math 221 and 222.

4, Professional Program Application deadline:
February 15th for Fall: and April 15th for Spring.

5. Approval of Professional Program Application
by the USCB Education Committee.

6. Passing scores on all three sections of Praxis |
or the required state of South Carolina SAT
or ACT scare.

7. Participation in Partnership Schools and diverse
settings required.

8. Practicum courses are limited to two (2) per
semester.

Level Ill

Internship

Open to candidates who have
completed all requirements
for Level Il and made the
required score on the Praxis I
are eligible for admission to
internship.

Nurturer

N1, N2, N3
Communicator

c4

Retlective Professional
Rs, Re, R7, R
Instructor/Facllitator
Fa, F1o,F11, Rz, F13

Internal

1. Dispositions Evaluation. (RS)

2. Portfolio. (N1-F13)

3. ADEPT Evaluation. (N1-F13)

4. Internship Evaluation. (N1-F13)

5. Teacher/Family conference. (N2, C1)

1. Completion of all Level Il requirements

2. Approval of Internship Application by
Education Committee

3. Passing score on the Praxis Il.

4. Submission of South Caralina Teacher
Certification Packet. (S months prior
to the beginning of internship, including
fingerprint identification card.)

5. Internship Applications deadlines:
January 15th for Fall; May 15th for Spring

Level IV

Program Completion
Open anly to students

who have completed all
requirements for Level [l and
have been approved for
acceptance by the Education
Committes.

Retlective Professional
R, Ra

Internal
1. Recommendation for graduation. (R6,Rg)
2. Recommendations for Certification

External

1. Principles of Learning and Teaching
(PLT) Exam. (R6,R8)

2. South Carolina Department of
Education Application for Certification.

1. Required 2.5GPA.

2. Passing score on portfolio.

3. Recommendation for certification from University
supervisor and cooperating teacher.

4. Passing score on ADEPT evaluation.

5. Passing score on state mandated Principles of
Learning and Teaching (PLT) exam.
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Although Diversity and Technology are integrated throughout the program, the following are the
expectations of candidates in thdd&of Diversity and Technology:

The Role of Diverisy

The USCB Education Unit is privileged to have a student community that represents global diversity ant
varied backgrounds. The students bring with them a wealth of experience, maturity, and ethnic cultures
that enrich classroom discussions with pratessls and children. The USCB Education Unit is

committed to recruiting and graduating educators from all races, ethnicity, gender, class, sexual
orientation, age, religion, and physical abilities.

As a result of the de pdaatesfrom this gragrah arcexpectedto di ver
demonstrate knowledge and skill in recognizing the diversity of groups they teach. Additionally, our
graduates are expected to celebrate diversity in ways in which they teach.
Therebre, candidates in the EducatibepartmenProgramsare expected to:

1. value and nurture relationships with other cultdoeghe enrichment adtudent learning

2. utilize best practices in teachitmpaccommodate diverse populations of students.

3. be respectful, compassionate, considerfatndly, just, and free of bias when working with

students from diverse backgrounds.

The Role of Technology
Interns are expected to demonstrate skills using instructional tools and technology. The Technelogy Se
Assessment EvaluatioRorm C shoulde mmpleted by the intern e midterm and beattached to the
Mid-Conference Summary Conference Fo@@andidates will demonstrate acsjtion of technology
knowledge and skillas defined by national and state standards. Candidates will:
1. demonstrate aound understanding of technology operations and concepts.
2. plan and design effective learning environments and experiences supported by technology.
3. implement curriculum plans that include methods and strategies for applying technology to
maximize studenearning.
4. apply technology to facilitate a variety of effective assessment and evaluation strategies.
5. use technology to enhance teacher productivity and professional practice.
6. apply and reflect othe social, ethical, legal, and human issues surrogridenuse of tecloiogy
in PK-12 schools.
7. utilize candidate and unit data to improve the role of technology for students, candidates, and
faculty.



INTERNSHIP INTRODUCTION/PURPOSE

The Internships the culminatingLevel 11l of Program Transitio Points and Proficiencies Chgphase

in the preparation of teachasthe University of South Carolina BeaufdFhe internship experience
Sshould provide the candidate with an opportuni
instruction This work experience is the essential ingredient, which permits the intern to successfully
transfer theory to practice in an actual classroom setting under the guidance and supervision of an
approved classroom teacher and a university supenisisra time when teaching candidates have an
opportunity to display and strengthen their commitment to the personal and professional qualities
included in he Conceptual Framework of the Constructivist Education Standards that the Education
Department emphasigeén its education program

The cooperating teacher works closely with the university supervisor in the gradual and incremental
assumption of teaching responsibilities by the intern. Following the internship experience, it is expected
that the intern Wi be able to manage effectively classroom responsibilities, demonstrate a broad
understanding of the total educational process, have an awareness of school policies and expectations,
and be prepared to assume the professional responsibilities of teaching.

It is recognized that the preparation of teachers is a joint effort of this institution of higher education and
the PreK to 3 public schools and early learning centers in the five counties bbtheountryregion of

South Carolina. Through the pratm courses and the internships, a pastmprwithschools has been
established to enhance the quality of teachers in the region.

The USCBPartnership School mayinclude:

Beaufort County Elementary Schools

Beaufort Elementary Okatie Elementary

Bluffton Elementary M.C. Riley Elementary

Broad River Elementary Mossy Oaks Elementary

Coosa Elementary Port Royal Elementary

Davis Elementary St. Helena Elementary/Early Childhood Center
Daufuskie Island Elementary Whale Branch Elementary

Ladyos | sl and EI e me n ShellPpint Elementary

Shanklin Elementary Hilton head Elementary/Early Childhood Center

Jasper County Elementary Schools
Ridgeland Elementary West Hardeeville Elementary

Hampton 1 Elementary Schools
Brunson Elementary Hampton Elementary
Fennell Elementary Varnville Elementary

Hampton 2 Elementary Schools
Estill Elementay

Colleton County Elementary Schools
Bells Elementary Edisto Beach Elementary



Hendersonville Elementary
Cottageville EEmentary
Northside Elementary

Forest Hills Elementary
Blackstreet Elementary
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INTERNS

Expectations and Responsibilities
To ensure a positive and professional experience during the internship and to fulfill internship
requirements, the teadlg intern is expected to:

1. Contact the cooperating teacher prior to the beginning of the internship assignment. Visit the
school, if possible and become familiar with the classroom and school schedules, routines, and
procedures.

2. Report o time each day and to all activities and duties assigned to the cooperating teacher.

3. Become familiar with all rules and procedures applicable to stsi@ea teachers in the school.

The intern should read over the school handbook and become versufanth policies and
procedures set forth by the school and school district.

4. Analyze and evaluate the instructional procedures and the classroom management strategies of
the assigned school.

5. Prepare lesson plans, assignments, and unitsettexttthe constructivist standard®aily

lesson plans and units should be reviewed by the cooperating teacher. Rubrics for both lesson

plans and nits are provided to the cooperating teacher and the university supe@ues of

lesson plans anghits must also be turned into the university supervisor.

Specify instructional goals and objectives.

Demonstrate knowledge of appropriate subject matter content.

Demonstrate a variety of appropriate teaching strategies.

Analyze and evaluatprogram and pupil evaluation systems of the assigned school.

10 Create and manage a classroom environment conducive to learning.

11.Demonstrate reliable and responsible behavior in a professional setting.

12.Use technology and materials for appraf® instructional purposes.

13.Demonstrate effective written and oral communication skills.

14.Demonstrate the ability to manage the instructional environment for a full school day over an
extended period of time.

15. Demonstrate respect for collesgs and parents.

16. Evaluate learner performance using a variety of formal and informal assessment tools.

17.Analyze and evaluate the roles of all school personnel in varied school settings.

18. Observe other teachers working with students.

19. Partigpate in settings with students of differing ability levels and cultures.

20.Learn from all of those around you, including your cooperating teacher, teachers in your school,
your administrators, university supervisor, and most importantly your students.

© 00N

These expectations provide an overview of the objectives for, and types of experiences desired in the
course: Internship for Directed Teaching. First and foremost, the teaching intern is a learner.
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Placements

Recognizing that field experiencdse ul d r el at e t o t he taQodrdirchtad e 6 s

Field Experiences will conduct an initial interview to discuss such goals. In this way, candidates have ar

opportunity to voice their opinions and concerns prior to a placement. Addiiothis interview will

consist of reviewing the candidateods el igibild9i
1. Theintern has completed all requirements in the professional education program with the

exception of the Int@aship and the Senior Seminar courses.

The intern satisfactorily completed the student internship application.

Thei nt er n6s r ec ogradespoint avedrage.at e a 2. 50

The intern successfully passed all three subtests of the Praxis Irtztiemi

The intern successfully passed the subject area exams on the Praxis Il Examination.

abrwn

Assignments for internships are based on the principle thattére is placed in aituation which will
provideoptimd professional growth. All placemerase coordinated through the Office of Field
Experiences. USCB has contractual agreementstiEmnghips and practicuplacements with selected
South Carolina School DistrictdJnder no circumstances are candidates to make individual
placement arrangemats with schools or teachers

All internship placements comply with the State Department criteria for selecting cooperating schools
and teachers; therefore, all assignments are subject to the approval of the school district office, the
cooperating schoptooperating teacher, the Office of Field Experiences, anddheaion Department
in conjunction with university facultyOnce pl acement s have been made
assignment will require prior approval by the appropriate schevidliofficial and the Coordinatarf
Field ExperiencesMajor components of the internship placement comsist

1. State law mandates that all interns are assigned to schools for a semester consisting of at lea
60 consecutiveschool daysvith students A daily sign in and sign out sheet must be
submitted to document days.
Senior Seminar and other internship requirements for must be met for graduation.
Interns majoring in Early Childhood Education are placed irkPtirough3™ grade diverse
settings.
Interrs will not be placed in a building where close friends or relatives are employed.
Interns willnot to be placed in a building where they are currently or previously employed.
Internswill not be placed in a building where their children attend school.
Due to the demands of the internship, it is recommended that during the internship semester,
students limit their extraurricular activities, and to the extent possible, leyment.
Interns may not enroll in courses withidbe permission of the CoordinatufrField
Experiences and the Chair of the Education Departméntother course enroliment will be
allowed other than Senior SemifBEDE B476)ard Internshign Early Childhood
Education (BEDE B469).

wn

No ok

o
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Attendance
Internswill begin the internshigxperience in accordance with their school site caleordaith an
approved stardiate designated by the CoordinatbiField Experiences.

1.
2.

3.

8.

9.

Interns are required to complete a fhgester of internship

Internsare expected to be at their school placement except when attending Senior Seminar
and when attending one full day of a professional conference.

Internsshould follow the same attendance policy and school calendar as the public school
faculty.

. Interns will observe the same holiday and vacation schedules as the cooperating teachers.
. Interns should attend required faguineetings, PTA meetings, conferencessenvice

workshops, duty assignments, and any other scheduled school events attended by the
cooperating teachers.

. Interns will be required to keep a log sheet of time sg=whing, as well as any

extraarricularact i vi ti es. I't is the internds respc

. When it is necessary to be absent, the intern should follow the same attendance policy as the

public school faculty. In case of absence, the intern should

(a) Contact the cooperating teacher (do not leave a message, speak directly to

the CT)

(b)Contact the Coordinataf Field Experiences.
Absences are inexcusable except in the case of illness, death in the family, or other serious
circumstances.
Additional time will have to be spent in the internship placement if absences extend beyond
the 66day minimum teaching requirements.

10. The university supervisor reserves the right to require additional time for all absences.
11.Habitual absences duedmne day illness will be treated as an extended illness. Once an

intern misses seven day of school, the internship will be terminated. If this occurs, the studen
will need to reapply for another internship in dsequent semester. The Coordinator
Field Experiences will evaluate each case individually.

12.Tardiness is not acceptable professional behavior. Excessive tardiness may result in the

termination of your internship.

13. Internships conclude the last official day of the universityseagor the semester.
14. Failure to comply with the above attendance requirements may result in a failing grade.

Interns as Substitute Teachers
State mandated guidelines for Teacher Education Programs forbid the use of interns as substitute

teachers.

Legal Responsibilities

The cooperating teacher is legally responsible fosthdentsat all times during the school day. Based
on South Carolina law the intern has no legal status in the school. Since interns are not covered by
professional liabilityinsurance through USCB or the school district, it is recommendethtbats
obtainmembership in one of the professional education organizations for teachers to secure liability
insurance at candidate rates.

13



Professional Presence and Behavior

Dispost i ons are the values, commitments, and prof
toward students, families, colleagues, and communities and that affect student learning, motivations, ar
devel opment as wel | as |growth. Depbsitiors tre guidesl bydeliefs apd o f

attitudes related to values such as caring, fairness, honesty, responsibility, and sociibjustaeple
the belief that all students can learn, a vision of high and challenging standards, or thereorhtoia
safe and supportive environment.

USCB education majors are sequentially evaluated during practicum and internshijpeising
Experiences Dispositions Evaluatiborm M onthenine USCB disposition standards. Additionally,
students are evaluatedth the state mandated instrument (ADEPT) which is included in this document
in Form Nand Form O

USCB has identified the following nine dispositions to be demonstrated by each of its candidates:

1. Attitude 6. Punctuality
2. Diversity 7. Rapport

3. Enthusiasm 8. Reliability
4. Personal Appearance 9. Sensitivity
5. Professionalism

The state of South Carolina uses the ADEPT evaluation tool. The state has identified the following
domains and performance standards for S@attolina public school educators:

The ten ADEPT Performance Standards (APSs) for classbas®d teachers can be grouped into four
broad categories, or domains:

Domain 1: Planning

APS 1 LongRange Planning
APS 2 ShorRange Planning of Instruction
APS 3 Planning Assessments and Using Data

Domain 2: Instruction

APS 4 Establishing and Maintaining High Expectations for Learners
APS 5 Using Instructional Strategies to Facilitate Learning

APS 6 Providing Content for Learners

APS 7 Monitorimg, Assessing, and Enhancing Learning

Domain 3: Classroom Environment

APS 8 Maintaining an Environment That Promotes Learning
APS 9 Managing the Classroom

Domain 4: Professionalism
APS 10 Fulfilling Professional Responsibilities

14



Seminar andCourse Requirements
Interns are required to attend all Senior Seminars and orientations scheduled by the university and mee
the specific course requirements as outlined in the course syllabus.

Grading Policy
The grading criteria and requirements faemship and Senior Seminar are presented in the course
syllabus given to each intern at the beginning of the semester.
1. Toreceive a grade of A, B, C, D, or F, an intern must complete the minimum of 60 full school
days of assigned internship and fiifine criteria for the grade.
2. The grade of W will be used in a manner consistent with university policy.
3. Interns who earn a grade of D or F and/or pass fewer than seven of the ADEPT performance
standards wilhot be recommended for certification.
4. A grade oI NCOMPLETE may be assigned only if the intern is making satisfactory progress
and is unable to complete the internship due to uncontrollable reasons that can be documented.

't should be emphasi zed t hpagconsideedtsbepr ogr es s
devel opmental. AProgress over timeo is the
by the cooperating teacher and the university supervisor should be conducted at reasonable
intervals with constant oral and written feéedk to the intern.

Reflective Journal Writing

Interns are expected to keep a daily journal of their observations and reflections. An effective teacher
routinely evaluates and reflects on the ddayoés
be discussed informally with the cooperating teacher.

The journal is a place to think through those teaching moments that may, or may not stand out as
effective points in time. It is a place to list questions that may be answered at a later datetrEes;

also a place to keep new and exciting ideas to fall back on at a later date. It is not busy work. It should |
a nonthreatening place to think and to express your thoughts. This journal writing experience can also
provide for an emotional outléuring a highly energized semester. It is required that you bring the
journal to your senioseminars. Journal contents nisg/shared with fellow interns.

It will be important for you to set aside time at the end of the day to write in your jourredugh, it
may not be possible for you to write in the journal every day, you should provide entries at least four
times a week. The following suggestions may be helpful in keeping a journal during your internship.

1. Write on your own time, not duringetschool day.

2. Use a loosdeaf binder or spiral notebook. Entries may be handwritten or completed on the
computerlInclude the date for each entry.

3. Write in an informal, conversational tone. It is not necessary for you to always write in complete
sentences. The goal of journaling is to write down reflections and thoughts about your
experiences, perceptions, and opinions.

4. Do not write all your entries at the end of the week or on the weekend. Write your entries when
they are fresh in your imd.

5. Reflect on what went right and what went wrong. What would you do differently in the future?

This is a chance for you to focus on yourself as a learner.
Do not use the real names of children. Use initials for names.
Your journal shouldilways be available when the supervisor visits you.

N o
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8. Topics that you might want to include:
a. Classroom experiences, challenges, and successes
b. Relationships with particular students
c. Classroom management perspectives
d Student sdé interests
e. Observations of student and cooperating teacher behaviors
f. Difficult times of the day
g. Great ideas and strategies learned
h. Questiongor your supervisor or cooperating teacher

Students with Disabilities

Interns with a physical, psychologicahddor learning disability which might affect their performance
during internship should immediately contact the Office of Disability Services AND the Coordinator of
Field Experiences. The Disability Services Office will determine appropriate accommodbetssuson
medical documentation. The Disability Services office number i2888263.
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Time Line for Transition to Teaching

The internship experience is expected to progress gradually as the intern increasing assumes
responsibities of the students and the classroom instruction. The timeline to assume total teaching
responsibility will depend upon the classroom/grade level assignment, the cooperating teacher, the
uni versity supervisor and asmhaad abilityt urng thesfirstfewelays | |
of the internship, the intern should plan to acquaint themselves with basic classroom routines. The final
portion of the internship should result in a reversal of roles during which the intern becomes the teacher
and the cooperating teacher becomes an observer or functions as a teacher aide.

Phase 1 During the first few days, the intern should plan to:

A. spend some time learning the general rules and policies of the school and reasons for these
regulations (specially become familiar with school procedures concerning safety regulations,
fire and security drills, hall or playground supervision, cafeteria schedules and other routines of
the school);

B. learn the rituals and routines of the class, find outre/sapplies are stored, how attendance is
kept, the general housekeeping rules, and the availability of-zigdial and other equipment
(including any special facilities available such as library, counseling, and medical services);

C. become acquaintaslith the student so that names can be learned and observe individual
strengths and weaknesses;

D. become familiar with student records, remembering that they are confidential materials provided
for professional use only.

Phase 2:During the first twowveeks:

A. The intern should include observing the cooperating teacher, checking papers, helping individual
students, and learning general classroom procedures. The intern should become familiar with the
textbooks and t eac hegadized ambhowthelcaoperating teachtetusey a
them before actually beginning to teach. The intern may begin teaching by working with small
groups or individuals. In addition, the teaching intern may cooperate in teaching particular
lessons for which theooperating teacher has major responsibility. These lessons should be
planned carefully and evaluated after teaching. The teaching intern will also be required to
prepare an integrated thematic unit. Also this is a good time to begin hall duty, lupchudut
duty, attendance, and other related school responsibilities.

B. Teachers vary in their teaching methods, techniques, and behavior. A considerable amount of
time should be used during the beginning experiences to study the cooperating teamcHer at
Teaching interns should question rationales for specific routines and activities. Observing the
cooperating teach should provide a basis for discussion about the rationale and strategies for
specific teaching behaviors.

Phase 3 During weeks &b:

A. The intern should continue to add one or two more subjects or groups to prepare for and teach
each week. If this seems to be too much, the cooperating teacher should assume more
responsibility until the intern is comfortable with the teaching Idaffling a few norteaching
duties each week helps make the assumption of full classroom responsibility easier.

Phase 4 During midto-latter part of the placement:

A. The intern is expected to do as much-futie teaching as skill will permit. The cperating
teacher will help judge the readiness to teach and will gradually increase responsibilities
according to the competency shown. During the latter part of the placement, thenusérn
assume full responsibility of the classroom for no less thawo weeks (ten days)interns are,
however encouraged to teach more than the required minimum number of daysimmiefull
teaching.
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Phase 5:During the last week of the placement:
A. The cooperating teacher should gradually assume responsibilihefotass during the last week
of the placement to give the intern an opportunity to observe in other classes or in other schools.
These observations are not required, but encourage®y this time, the intern will be able to
evaluate observations andate them to personal experience. Observations should be scheduled
through appropriate channels within the school system.
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Criminal Background Check

Students are required to have a criminal background check on fil€ddrdinator of FieldExperiences

will assiststudentswith this processAll persons enrolled in a teacher education program in South
Carolina must be advised by the college or university that his or her prior criminal record could prevent
certification & a teacher in this state in accordance with State Board of Education guidelines.

Prior to beginning fultime clinical teaching experience in this state, a teacher education candidate must
undergo a state criminal records check by the Soutbli@arl.awEnforcement Division (SLED) and a
national criminal records check supported by fingerprints by the Federal Bureau of Investigation (FBI).
The cost associated with the FBI background check is the responsibility of the applicant. Any
information reported tative to prior arrests or convictions will be reviewed by the State Department of
Education when warranted, in accordance with Board guidelines. Teacher education candidates with
prior arrests or convictions of a serious nature that could affect timeisdito teach in the public schools

of South Carolina may be denied the opportunity to complete the clinical teaching experience and be
disqualified for initial teacher certification. Those individual who are denied this opportunity as a result
of prior arests or convictions may, after one year, request reconsideration, under guidelines establishec
by the State Board of Education.

Graduates of teacher education programs applying for initial teacher certification must have completed
the FBI fingerprint proess within eighteen (18) months of formally applying for initial teacher
certification or the fingerprint process must be repedtedddition,all students interning in a public
schoolmust pass a SLED check and Tuberculosis (TB) test.

Certification Recommendation Packet Information
The following is important information regarding certification for each candidate:
1. Collect Transcript Request from and $8 transcript fee from each candidate.
a. $8 check should be made payable to USC.
b. I f ¢ a swamdsadt @idted on the check, the candidate should print
their full n a merovidad oh theechelkF or 6 sect i
c. If the candidate has attended other institutions they are responsible for
requesting transcripts to be sent to South Carolie@aiment of
Education.
2. Candidate must completiee appropriatsection of theCertification Reommendation
form provided by the Coordinator of Field Experiences
3 The Coordinator of Field Experientes wil
Registrardéds office by certified mail
4. Certification recommendations will be made after the Registrar has posted official
graduation documentation.

Confidential Information

Teachers regularly obtain and work with confidential information regaustundents in school settings.
Confidential information may include student health records, student grades, academic records, IEP
(Individualized Education Plans) information, family histories, and more. Questions regarding
confidentiality issues and poles should be directed to the cooperating teacher and/or the university
supervisor.
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Inclement Weather
The internbés attendance schedules are develope

requirements of South Carolina State Department of &dwc Therefore, missed days due to weather
problems must be made up by the interns.
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The Cooperating Teacher

The single most importamfluence upon thentern is the cooperating teacher. Consequently, atgual
internshipprogramutilizesthose persons who have demonstrated success in teaching children and who
are successful in helping teacher education candidates develop as teachers. A cooperating teacher mu
meet the following criteriaotserve in this rat

Recommended by the principal or District Superintendent

Hold a valid professionaertificate in their area of instructipn

Three years of teaching experience at the grade level in which the intern is assigned.

ADEPT trained

Be able to serve as a neaf excellence in teaching.

agrwnE

The cooperating teacher igldly responsible for the studermisall times. This legal responsibility
makes it imperative that the cooperating teacher benearthe classroonin the event of the
cooper at i rbgence feom schosly adsalifiad substitute teacher must be employed. If the
absence is prolonged, the teaching intern will be reassigned.

The cooperating teacherencouraged to demonstrate the USCB Conceptual Framework Standards as
listed below:
The cooperating teacher demongates qualities of aNurturer by:
1. Demonstrating positive teachentern relationship and ahtifying the uniqueness of each intern.
2. Demonstrating positive relationships and seepgartnerships with families déarners.
3. Demonstratinckknowledge othe development of the inteamd supporting, facilitating, and
nurturing the learning of the intern.

The cooperating teacher demonsttes qualities of a Communicator by
1. Communicating effectiely with the intern, the students in the classroom, parents, peers and
community using a variety of communication skills, including verbal and nonverbal techniques,
writing, technology, and media.

The cooperating teacher demonstratesulities of aRefledive Professionalby:
1. Reflecting on classroom practice, using these reflections to improve future practice and classroor
instruction.
2. Demonstrating a dedication to lifelong learning.
3. Demonstrating knowledge of educational theories and treralgythreading, researching and
participation of professional development activities.
4. Serving as a professional mentor and role model to the intern and other educators.

The cooperating teacher demonstratesuglities of a Facilitator/Instructor by:
1. Identifying and practicing the principles of constructivism as well as many other learning theories.
2. Demonstrating best practice in the classroom, includingypgepriate practice, individually
appropriate practice, and practice ttsasacially and culturally appropriate.
3. Demonstrating local, state, and national standards and their application to the curriculum.
4. Demonstrating classroom management skills that include a wide array of strategies.
5. Recognizing ancesponding to the diverse needs and individiiféérences of learners and
designing appropriate assessments.
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The cooperating teacher and university supervisor should determine when the intern is ready for full
time or sustained teaching. The coopiatateacher should continue to guide the intern through the
development and implementation of teaching plans. A full instructional day is defined as the time a
principal requires all teachers to report to the school in the morning, until the time thpgdratiows
all teachers to leave. The intern must therefore arrive at school on or before the starting time required o
teachers and leave at or later than the departure time allowed for all teachers. Any times that deviate
from this will disallow that dy from counting towards the minimum 60 required days for internship.
Characteristics which indicate the intern is ready to begin full time teaching are:

1. capable of working independently with a reasonable amount of guidance and assistance from the
cooperating teacher;
evidence of a willingness to begin;
ability to works with pupils, to interest them, and to keep them on task;
ability to plan effectively, to carry out plans, and to handle responsibility;
energy for sustained effort;
maturity and emotional stability;
ability to handle interpersonal relations with parents and school personnel;
good working relationship with the cooperating teacher;
by the thid week, in all cases, some frdisponsibility should be gan to the intern for teaching
academic content.

©CoNoOO~WN

Evaluation

The cooperating teachand university supervisavill complete sixformativeobservations of the intern
during the semester. The teachdt record all observationasing the USCB ADEPT modahd
observation form (Form K)The university supervisor will record all observations using the USCB
ADEPT model and observation form (Fodn The cooperating teachand university supervisor are
expected to conference with the intern after the efasien to help identify areas of strengths and
weaknesses. A mid-semester summative evaluation will be conducted with the cooperating teacher,
university supervisor, arthe intern.The internwill receivea copy of the evaluation results, which
includejudgments, rationales, and recommendations for enhancement and improvement. If necessary,
written plan of remedtion will begiven to the intern &his conferenceA final summative evaluation
will occur at the end of the semester again with the aqatipg teacher, university supervisor, and
intern.

Evaluation of the intern is a mutual undertaking between the cooperating teacher and the university

supervisor; however, responsibility f owththessi gn
university supervisoiThe cooperating teacher should provide continuous monitoring and evaluation of
the internébés performance.

Final evaluation of the internds performance w

mandated requirementgerification of all required recommendations, verification of passing scores on
all internship requirements, completion of all university requirements for graduation, and completion of
the certification application process
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Partnership SchoolResponsihlities

The Cooperating School District is comprised of five components: the district superintendent, district
office administrator, the cooperating school, the cooperating principal, and the cooperating teacher. Eac
component carries its own specifisp@nsibilities in the internship.

District Superintendent
Superintendents have a twofold responsibility:
1. To support the internship program in their school districts by providing necessary leadership in
the development and adoption of policies edab internships.
2. To act as or appoint a liaison between the cooperating Isctwod the USCB Education
Department

District Office Administrator
The district office administrator who has been assigned responsibility for working with the uyikassit
a specific role to play in the universityods te

1. exercises leadership by encouraging building principals and teachers to participate in the
internship program;

2. provides support to theacher education program in the schools and in the community;

3. assists the university CoordinatarField Experiences with the mutual selection of cooperating
schools and qualified teachers;

4. as requested, participates in meetings at USCBatdycpolicies and review objectives of the
internship program, as well we to discuss desired personal and professional qualifications of
cooperating teachers;

5. forwards intern placement requests and other pertinent information received from tleeoDffi
Field Experiences to the appropriate school administrators;

6.rel ays questions and teashingte th@oordimamrgf&idddi ng an
Experiences;

7. serves as the clearinghouse for all confirmed intern assignments receiwetbfsperating school
administrators and sends written approval of such to the Office of Field Experiences;

8. conslts with the university Coordinataf Field Experiences regarding adjustments needed in
intern assignments before or after the seméstgins and about any problems which are brought
forward by school administrators;

The Cooperating Schools
The cooperating school is vital to the implementation of a successful internship program. The selection
of a cooperating school is the joint respibility of the Chair of the Education Departmemd the
school district administration. The following criteria are to be used as guidelines for selecting schools:
1. The school will have a principal who provides positive instructional leadership;
2. The school will haven instructional staff that understaradgl is interested in the internship
program ands willing to participate;
3. The school will have a weljualified faculty who employ effective teaching techniques;
4. The school will be gesitive to multicultural concerns in its curriculum and programs, and it
should reflect cultural diversity in the faculty and intern populations;
The school will be innovative and progressive in its policies;
The school will have adequate physitadilities and upto-date instructional equipment and
materials;

oo
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7.

8.

The school will have a curriculum that includes optimum educational experiences for both pupils
and interns;

The school will have a wetirganized irservice program to facilitatprofessional growth of the
instructional staff.

School Principal
After accepting responsibility for having an intern in the school, the principal (or another administrator
appointed by the principal) will:

1.

2.

4.

0.

Exercise leadership in establishing aidsble climate in the school and community for the
internship program;
Recommend to the district office administrator the most qualified teachers to serve as cooperating
teachers;
Provide orientation activities which will help the intern faedy are a valuable part of the school.
Such activities might include:
a. a tour of school facilities;
b.an interpretation of the school ds phil os
c. an introduction to instructional and norstructional personnel;
d. an overvew of speciakervices provided for the studeatsd teachers;

may conduct an optional ADEPT observation for each intern assigned to the school,

give continuous assistance to the interns in developing appropriate professional relatiomiships
the faculty, staff, studentand community;

show interest in helping the intern solve problems that may arise during the semester;
communicateo the cooperating teacher appropriate information received from the Office of Field
Experiences;

participate, if requested, in conferences with the university supervisor, cooperating teacher, and
intern;

10.comply with the state and the universityos

teachers;

11.contact the Office of FidlExperiences or the university supervisor if questions arise or special

problems need to be reported;

12.provideordisclose i f requested, an evaluative opini
13.provide a desk and needed texts, includingteae r s & gui des;
14.ensure that a paid substitute is in the classroom if a cooperating teacher is absent.

24



University Responsibilities

Office of Field Experiences
The Office of Field Experiences systematically carries out is responsibilitiespdtiring, and after the
internship smester. The role of the CoordinatufrField Experiences:

1. To help establish policies and proceduiasdll observation, practicum, and internspipgrams
of theUSCB Education Departmeint conjunction with Wiversity faculty and school
administrators in the cooperating school districts;

2. To coordinate all contacts, operations, activities, and records which pertain tibservation,
practicum, and internshgxperiences with University personnel and schitricts

Ead semester, prior to internshifhe Office of Field Experiences:
1. Publish admissions requirements and application deadbn@ésternshipas approved by the
USCB Education Department
2. Counsel internship candidates about the appibn,placement process conjunction with
Education faculty;

3. Inform applicants of their acceptance into the internship program or about deficiencies which
must be correctegrior to enrollment adetermined by th@rofessional Education
Commitee;

Communicate with the school district office administrator responsible for coordinating
placements for interns;

Confirm placements ith reporting dateand communiate that information toterns.
Provide handbooks and orientation ofpdllicies, requirements, and procedures to interns
Coordinate with the Chair of the Education Departmegarding status of placement.
Distribute allobservation forms, and evaluation instruments required for interns to
university supervisors, operating schools and interns.

9. Organize and/or conduct ADEPT training workshops for cooperating teachers.

H

N O

During internship:

1. Notify district office administrators of necessary cancellations of internship assignments.

2. Ensure orientation sessis on the approved evaluation procedures are held.

3. Assist university supervisors in providing orientation sessions for cooperating school personnel,
as requested.

4. Monitor the operation of the internship program and, in cases where unigeiseisor is
unabk to resolve problems, initiat®nferences with the cooperating school personnel, the
university supervisor, and the intern. When
with the approval of the Coordinatof Field Experienes. Adjustments are subjectthe
concurrences of théhair of the Education Departmeftoordinatoiof Field Experiences,
district level and cooperating schopérsonnel, the university supervisor, and the intern.

5. Collate and review evaluations cooperating teachers and university supervisors with a look
toward enhancement of services.

6. Prepare documents for statertification and graduation.
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University Supervisor
The university supervisor is the representative of the university ssorees responsibility for the off
campus supersion of the university intetnThe university supervisor serves as the liaison between the
university and the ptner school in the internship prograand is involved in the orientation,
supervision, and elation adivities required by the Education Departme@ontinual contact is
expected between the unisiy supervisor and the CoordinatdrField Experiences. Evahe most
skilled internshimeeds, and desires, constructive feedback on his/her parfoem Supervision will be
provided on a daily basis by the cooperating teacher and at various times by the university supervisor.
When the school district administrators and the Office of Field Experiences have confirmed placements
the university supersor should:
1. Become knowledgeable about the faculty, pupils, schools policies, curriculum, and school plant
facilities of the cooperating schools;
2. Participate in orientation meetings for interns:
a. Review any internship materials distributegthe Office of Field Experiences;
b.Di scuss the general expectations the sup
schedule for school visitations;
c. Outline the procedures for completing reports, lesson plans, and other information requirec
by the supervisor;
d. Discuss the role of the cooperating teacher;
e. Discuss the means by which interns will be evaluated and graded;
Discuss professional ethics/dispositi@msl conduct while serving as an intern;
g. Discuss the course syllabu
3. Conduct individual orientation sessions for any cooperating teacher who was unable to attend the
institutionds orientation program.

—h

The cooperating teacherencouraged to demonstrate the USCB Conceptual Framework Standards as
listed below:
The university supervisor demonstrates qualities of a Nurturer by:
1. Demonstrating a positive teactietern relationship and identifying the uniqueness of each intern.
2. Demonstrating positive relationships and seeking partnerships with &aafilearners.
3. Demonstrating knowledge of the development of the intern and supporting, facilitating, and
nurturing the learning of the intern.

The university supervisordemonstrates qualities of a Communicator by
1. Communicating &ctively with the intern and cooperating teacher using a variety of
communication skills, including verbal and nonverbal techniques, writing, technology, and media.

The university supervisordemonstrates galities of a Reflective Professional by:
1. Refecting on classroom practice, using these reflections to improve future practice and classroon
instruction.
2. Demonstrating a dedication to lifelong learning.
3. Demonstrating knowledge of educational theories and trends through reading, reseadching an
participation of professional development activities.
4. Serving as a professional mentor and role model to the intern and other educators.
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The university supervisordemonstrates gialities of a Facilitator/Instructor by:
1. Identifying and prating the principles of constructivism as well as many other learning theories.
2. Demonstrating best practice in the classroom, includingypgepriate practice, individually
appropriate practice, and practice that is socially and cultiapfiyopriate.
3. Demonstrating local, state, and national standards and their application to the curriculum.
4. Demonstrating classroom management skills that include a wide array of strategies.
5. Recognizing and responding to the dieareeds and individual differences of learners and
designing appropriate assessments.

In accordance with State requirements, there shall be at least 6 classroom observations per intern, plus
midterm conference, and 1 final conference. The ap@i@pobservation forms should be completed

after each observation, reviewed with the intern in a conference, and submitted to the Office of
Experiences at the end of each semester.

The six ADEPT observations required for each intern should be conduiethaffirst four weeks of

internship.

It is expected that the university supervisor will observe appropriate protocol regarding the public schoo

visits.

1. During the first visit, some time should be spent with the school principal, the cooperating
teacher, and the intern. The first meeting with the school principal should be used for:

a.

b.
c.

personal acquaintance and professional sharing of information about individual interns
and cooperating teachers;

clarification of inferashipprogramm.ant sé r ol es i n
discussion of the procedures for contacting the Office of Field Experiences and/or the
university supervisor if problems arise.

2. During the first conference with the cooperating teacher, the university supervisor might:

a.
b
C.
d

e.

f.

g.

discuss roles and responsibilities of the cooperating teacher;
. discuss goals agreed upon by the cooperating teacher and the intern;
di scuss a schedule for internds observat
. outline specific instructional procetks, planning, and management techniques, and other
methods the university supervisor would like the intern to observe or experience;
share methods and procedures for subsequent visits and for intern reports to the universit
supervisor;
discss the cooperating teacheroés role in e
discuss information presented in the institutional orientation program.

3. The first visit should be made within ten school days.

4. A midterm conference is scheduled at aprapriate time.

5. A Final threeway conference with the cooperating teacher(s), the intern, and the university
supervisor should be held. This conference should involve a final evaluation of the intern and
recommendations to facilitate transition leétintern into first year teaching. It should also
provide the university supervisor additional information for assigning the grade for internship.

Any changes in the status of an intern must be reported to the Office of Field Experiences. Complete
documentation is required in situations that involve recommendations for reassignment to another schoc
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and/or cooperating teacher, withdrawal from the internship teaching, potential failure, or other
extenuating circumstances.

The university supervisor asss with the orcampus seminars and activities designed to examine and
supplement such areas as curriculum, teaching technigues, equipment, and instructional materials at th
l evel of the internsdéd teaching.

As a representative of the university, infotroantacts should be made with administrators and staff
members in cooperating schools. The university supervisor should be on call if any difficulty involving
the interns occurs. The university supervisor should help interns resolve problems of répestirish

the school personnel. The university supervisor should also be ready to aid administrators and
cooperating teachers with additional service and suggestions when requested.

University supervisors are entitled to mileage reimbursement for useinftitomobiles while
supervising interns at the rate specified by the State of South Carolina.
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Revised ADEPT Performance Standards
for Classroom-Based Teachers

Introduction

Central to the ADEPT system is a set of expemtatifor what teaching professionals should know, be
able to do, and assume responsibility for accomplishing on an ongoing basis. These expectations, call

the ADEPT Performance Standards, are the | inc¢
beginning with teacher preparation and continuing through induction,-diakes performance
evaluation(s), and, finally, ongoing selfi r ect ed pr ofessi onal devel op

each of the standards is expected to occur developmentdllp ancrease continuously throughout the
entirety of his or her teaching career.

There are ten ADEPT Performance Standards for classbased teachers. For the purposes of ADEPT,
the termclassroombased teachensefers to certified teachers of caeademic subjects, related subjects
(e.g., physical education, career and technology education), and special education. Thesseonm
based teacherdoes not include speciatea personnel (i.e., school guidance counselors, library media
specialistsand speecianguage therapists).

The ten ADEPT Performance Standards (APSs) for classbas®d teachers can be grouped into four
broad categories, or domains:

Domain 1: Planning

APS 1 LongRange Planning
APS 2 ShorRange Planning of Instruot
APS 3 Planning Assessments and Using Data

Domain 2: Instruction

APS 4 Establishing and Maintaining High Expectations for Learners
APS 5 Using Instructional Strategies to Facilitate Learning

APS 6 Providing Content for Learners

APS 7 Monitaing, Assessing, and Enhancing Learning

Domain 3: Classroom Environment

APS 8 Maintaining an Environment That Promotes Learning
APS 9 Managing the Classroom

Domain 4: Professionalism
APS 10 Fulfilling Professional Responsibilities

Each ofthese Performance Standards contains a skeyfelements the critical components of the
standard. Although the key elements are essential to the standards, the examples that follow the k
elements in this document are included for illustrative purpoaBsand arenotto be considered all
inclusive, universal, or absolute indicators.

29



Because of the highly complex and contextual nature of teaching, the adjemppksable and
appropriateappear frequently throughout the standards. Good teachirgddferent forms, depending

on the content, the students, and the intended outcomes. Oftentimes a variety of instructional ar
assessment methods and approaches are equally viable. For this reason, a checklist is far too restrictiv
be used as tool fgyauging teacher effectiveness.

The central purpose of the ADEPT system is to promote teacher quality and, ultimately, to increas

student achievemehtt h a t i s, to produce measurable growt
particular area or aas over a specified period of time. The impact of teaching performance on student
achievement is determined by the teacherds at

development; to accurately measure and analyze student growth; andh,tamgbement, and adjust
instruction to ensure maximum student progress.

Student achievement is indeed an integral part of the ADEPT system. As such, student achievement t
a direct relationship to each of the ADEPT domains for classtmsad teachsr(planning, instruction,

environment, and professionalism) and the related ADEPT Performance Standards, as the followir
figure show

Planning

APS 1
APS 2
APS 3

/,,»" |I
Prnfessianﬁ[ism Instruction
" APS10 " APS 4
| STUDENT APS 5
ACHIEVEMENT APS 6
- APS 7
\-. /
‘\\ //’
\\ i

S A

Environment

APS B
APS 9

1 Each of these interrelated domains is important because, in order to promote studer
achievemen classroorrbased teachers must be able to

determine what the students need to know and/or be able ptadaind;

appropriately evaluate student performance before, during, and after instrydéionirig and
instruction;

1 design and implement insiction that is appropriate for and meaningful to the studetdarjing
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andinstruction;
1 create and maintain a classroom environment that is conducive to leaptamuing and
environmerit

1 analyze and reflect on student performance to determinenstpoEgress and the impact of the
instruction on student learninglanningandinstructior;

use the results of these analyses to guide future planning and instrptammrig; and

1 assume responsibility for continuously improving and sharing thefegsional knowledge and
skills to the benefit of the studentzrdfessionalisth

So that the classrocimas ed teacher ds i mpact on student ac
component, theunit work sample has been added to the ADEPT formal lesBon requirements.
Through unit work sampling, classrodmased teachers engage in an iterative process that both examines
and strengthens their abilities to promote student achievement.
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ADEPT Performance Standards for ClassroonBased Teachers

APS1
Long-Range Planning

An effective teacher facilitates student achievement by establishing appropriate long-
range learning goals and by 1dentifying the instructional, assessment, and management

strategies necessary to help all students progress toward meeting these goals.

Long-range planning requires the teacher to combine a knowledge of content, standards, and curriculum wit
knowledge of specific learniagaching contexts and student characterisAtthough longrange planningsi

an essential process for all teachers, {oagge plans (LRPs) will differ according to variables such as content
(i.e., subject matter, concepts, principles, process, and related skills) and context (e.g., setting, learning neec
the students). In deloping LRPs, the teacher should work both independently and collaboratively. LRPs ar
dynamic documents that should be reviewed continuously and revised, as necessary, throughout the school

KEY ELEMENTS

This standard requires the teacheremdnstrate the following abilities and dispositions:

1.A The teacher obtains student information, analyzes this information to determine the learning
needs of all students, and uses this information to guide instructional planning.

The teacher begs the longr ange pl anning process by gaining
prior achievement levels, learning styles and needs, cultural and socioeconomic backgrounds, &
individual interests. The teacher gathers this information from a vafespurces, including student
records (e.g., permanent records, individualized education programs) and individuals such as otl
teachers, speckdrea professionals, administrators, service providers, parents, and the studen
themselvesFrom this infornation, the teacher identifies the factors that are likely to impact student
learning. The teacher then uses this information to develop appropriate plans for meeting the divel
needs of his or her students.

1.B The teacher establishes appropriate andards-based longrange learning and developmental goals
for all students.

The teachero6és goals are aligned with relevan
applicable gradéevel academic standards. For preschool children andrasudéth severe disabilities,
the teacheros goals align with appropriate de

1.C The teacher identifies and sequences instructional units in a manner that facilitates the
accomplishment of the longrange goals.

In this context, amnstructional unitis a set of integrated lessons that is designed to accomplish learning
objectives related to a curricular theme, an area of knowledge, or a general skill or process. Consist
with relevant federal, state, andlbca cur ri cul um and/ or academic s
units provide for appropriate coverage of the key themes, concepts, skills, and standards related to
subject area(s) and are designed to expose students to a variety of intelleciagl,asd cultural
perspectives. The sequence of the teacherds
planning and pacing guides, and so forth) follows a logical progression, with an appropriate amount
time allocated to each instruatial unit.



1.

D The teacher devel ops appropriate processes

achievement

The teacher6s evalwuation process includes the
observations, exams, reseh papers, performance, projects, portfolios) and the evaluation criteria for
each. The teacheros evaluation methods are a
evaluation criteria match state, local, and/or individually determined et for student progress
and achi evement . -kfepirg systena prdvides @ sonfidemt@loand wedjanized
system for storing, retrieving, and analyzing all necessary student data.

1.E The teacher plans appropriate procedures for managg the classroom.

The t eac heprogeslures forl marsaging student behavior, whether developed independently b
the teacher or collaboratively with the students, are clearly stated, appropriate for the students, ¢
consistent with school and thist policies. The rules are stated in positive terms, when possible, and
focus on behaviors rat her t han on students.
noninstructional routines (e.g., transitioning between activities and/or subjects, takinmpllecting
student work, preparing learning centers or labs, retrieving instructional materials or resources) promc
efficiency and minimize the loss of instructional time.
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APS 2
Short-Range Planning of Instruction

An effective teacher facilitates student achievement by planning appropriate learning
objectives; selecting appropriate content, strategies, and materials for each mstructional unit;

and systematically using student performance data to guide instructional decision making.

In this context, the ternminstructional unitis defined as a set of integrated lessons that is designed to
accomplish learning objectives related to a curricular theme, an area of knowledge, or a general skill or proct
The length of instruainal unit® that is, the number of days or lessons they @weill vary in accordance

with such factors as the number of objectives to be accomplished; the complexity of the content to be covel
and the ability levels of the particular students.

KEY ELEMENTS

This standard requires the teacher to demonstrate the following abilities and dispositions:

2.A The teacher develops unit objectives that facilitate student achievement of appropriate academic

standards and longrange learning and developrental goals.

The teacherdéds objectives de fthenfactualy toaceptual pmcedutaly d
and/or metacognitive knowledge) and be able to do (e.g., the cognitive précessesnbering,
understanding, applying, analyzing, avadt i ng, and/ or <creating) wupon
objectives are studewtiented, explicit, and assessable statements of intended learning outcomes. The
is a clear connection between the unit objectives and deadeacademic standardsr, for preschool
children or students with severe disabilities, between the unit objectives and appropriate developmer
and/or functional expectations). The unit objectives are consistent with thealogeg goals, assessment
results from previous ingtctional units, state and local curriculum guidelines, individualized education
programs (IEPs), and the needs and interests of the students. The unit objectives are logically linkec
previous and future learning objectives.

2.B The teacher developdnstructional plans that include content, strategies, materials, and resources

that are appropriate for the particular students.

The content of t he tisedaawrhfeom dneltiple sogrdes that are accurate ang |
currentandisapplcb | e t o t h e-leveltacademio stasdardsy insauttonal needs, ability and
developmental levels, and interests. The sources of the content expose students to a variety
intellectual, social, and cultural perspectives as appropriate. Thetestects a variety of instructional
strategies and materials in order to present content in formats that accommodate learning differences
that translate into redife contexts for the students. Instructional technology is included as appropriate
The instructional strategies are logically sequenced and include sufficient opportunities for initia
learning, application and practice, and review. The strategies lead the students to increasingly higl
levels of thinking and problem solving. They promdaetive student engagement during both
independent and collaborative learning tasks, and they provide opportunities for the teacher and stude
to vary their roles in the instructional process (e.g., instructor, facilitator, coach, audience).

2.C The teacher routinely uses student performance data to guide sherange planning of instruction.

The teacher develops lesson and unit plans on the basis of accurate conclusions that he or she has c
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from anal yses of t he p a antei (ceu, Itheeir belsavion, domgrdss @nd p
achievement).

35



APS 3
Planning Assessments and Using Data

An effective teacher facilitates student achievement by assessing and analyzing
student performance and using this information to measure student progress and guide

instructional planning.

In this context, the terrassessmenefers to any formal or informal measurement tool, activity, assignment,
procedure used by a classroom teacher to evaluate student performance. Assessments may be commer
produced or developed by the teacher, but all should be valid, reliable, and maximally free from bias.

KEY ELEMENTS

This standard requires tieacher to demonstrate the following abilities and dispositions:

3.A The teacher develops/selects and administers a variety of appropriate assessments.

The assessments used by the teacher are tec
achievement in terms of the unit objectives, the giadel (or individually determined) academic
standards, and the student achievement goals. The assessments align with the learning objectives an
instruction in terms of the type(s) of knowledge .(i.éactual, conceptual, procedural, and/or
metacognitive) and the cognitive processes (i.e., remembering, understanding, applying, analyzir
evaluating, and/or creating). The teacher is not overly reliant on commercially produced assessmel
but when her she uses them, the teacher is careful to ensure that any necessary modifications are m:
Assessment materials are free of content errors, and all assessments include verbal and/or wri
directions, models, and/or prompts that clearly define whatsthdents are expected to do. The
assessments are appropriate for the ability and developmental levels of the students in the class.
teacher provides appropriate accommodations for individual students who require them in order
participate in asses&mts.

3.B At appropriate intervals, the teacher gathers and accurately analyzes student performance data and

uses this information to guide instructional planning.

The teacher routinely obtains student baseline data, analyzes the data to deticheinie lsarning
needs, and uses this information to develop appropriate instructional plans. At appropriate intervz
throughout instruction, the teacher analyzes student performance on informal assessments (€
individual and group performance tasks,zges, assignmentgnd formal assessments (e.g., tests,
projects, portfolios, research papers, performances) to determine the extent to which both individt
students and groups of students are progressing toward accomplishing the learning objectives. On
basis of these analyses, the teacher determines the impact of instruction on student learning and mi;
appropriate decisions about the need to modify his or her instructional plans.

3.C The teacher uses assessment data to assign grades (or othdicators) that accurately reflect student

progress and achievement.
36



The teacher makes decisions about student performance, progress, and achievement on the bas
explicit expectations that clearly align with the learning objectives and achievegoals, the
assessment s, and the studentsod | evel of abili
the form of scoring rubrics, vignettes, grading standards, answer keys, rating scales, and the il
Assessments are appropriately wegghon the basis of the relative importance of each in determining
overall progress and achievement. The teacher maintains accurate, curresgrgaveded, and
confidential records of assessment results. The teacher uses available information ted¢bnstiogy

and assist with the analysis of student data.
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APS 4
Establishing and Maintaining High Expectations for Learners

An effective teacher establishes, clearly communicates, and maintains appropriate

expectations for student learning, participation, and responsibility.

In this context, the termparticipationrefers to student effort.

KEY ELEMENTS

This standat requires the teacher to demonstrate the following abilities and dispositions:

4.A The teacher establishes, communicates, and maintains high expectations for student achievement.

The teacherds expectations ar eanddop abilitp lewvels aftthel y
particular students. The teacher communicates the learning objectives so that students clearly unders
what they are expected to know and be able to do. The teacher reviews and/or clarifies the objective:
necessary.

4.B The teacher establishes, communicates, and maintains high expectations for student participation.

The teacher6s expectations are appropriate fo
and for the subject area. The teacher effebti communicates these expectations so that his or her
students will readily apply them to instructional activities and events during the lessons and t
assignments and tasks both in and out of the classroom.

4.C The teacher helps students assume resmsibility for their own participation and learning.

The teacher clearly communicates the importance and relevance of the academic standards and lear
objectives as well as the way the standdutuects a
learning. The teacher encourages the students to become the active agents of their own learning ar
take the initiative to follow through with their work. The teacher provides appropriate opportunities fo
the students to engage in saffisessmerand reflection on their learning and to develop a metacognitive
awareness of their own strengths and weaknesses. The teacher assists the students in develc
strategies to compensate for their weaknesses when it is necessary.

38



APS 5
Using Instructional Strategies to Facilitate Learning

An effective teacher promotes student learning through the effective use of

appropriate instructional strategies.

The terminstructional strategiesefers to the methods, techniques, technologies, activities, or assignments the
the teacher uses to help his or her students achieve the learning objectives.

KEY ELEMENTS

This standard requires the teacher to demonstrate the following abilities and dispositions:

5.A The teacher uses appropriate instructional strategies.

The teacherodés strategies are appr oprtheapargculaf or

students6é grade, devel opment al , and ability |
prior |l earning and are appropriate for the st
review) withregardtothpar t i cul ar material. The teacher 6s

and/or performance.

5.B The teacher uses a variety of instructional strategies.

The teacher draws from a substantial repertoire of instructional strategies, varyamdhbrsstrategies
both within and among | essons according to t
ability levels, learning styles, rates of learning, and special needs. The teacher conveys information i
variety of formats (e.g., legtes, videotapes, texts, DVDs) and approaches (e.g., demonstrations, guide
practice, guided discovery, simul ations) . As
instructional strategies include sharing instructional responsibilitids athter teachers, guest speakers,
and/or parents; varying and/or exchanging roles (e.g., instructor, facilitator, coach, observer) wi
students; and creating opportunities for both independent and collaborative learning experiences.

5.C The teacher ugs instructional strategies effectively.

The teacher uses instructional strategies that actively engage his or her students and that ultimately re
in meaningful learning for them. All students receive opportunities to experience success.
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APS 6
Providing Content for Learners

An effective teacher possesses a thorough knowledge and understanding of the

discipline so that he or she is able to provide the appropriate content for the learners.

In this context, the termontentrefers to theparticular aspects of the discipline that are being taught, including
subject matter, concepts, principles, processes, and related skills. Centngéd tiahdard is the content
competence of the teacher. From thislapth knowledge of thdiscipline, the teacher must select the content
that is appropriate for his or her students and then organize the content in ways that best facilitate stuc
learning.

KEY ELEMENTS
This standard requires the teacher to demonstrate the following abilities and dispositions:

6.A The teacher demonstrates a thorough command of the discipline that he or she teaches.

The teacher provides content that is aceuratand current . The teacherd
di scussions, responses to studentsd questions
knowledge and understanding of the content. The teacher identifies and explains/demonstra
conceptual relationships and/ or procedur al st
errors.

6.B The teacher provides appropriate content.

The content of the teacherds | essonstsjigsmddavkli gn
academic standards, and/or student learning objectives. Whenever possible, the teacher draws le:
content from multiple sources and presents it in ways that expose students to a variety of intellectu
social, and/or cultural perspectsze

6.C The teacher structures the content to promote meaningful learning.

The teacherds instruction goes beyond the sinm
the content with the learning objectives and ensures that studentsoaide@ with opportunities to
acquire the knowledge and to use the cognitive processes that are necessary for successful prot
solving. The teacher is able to identify and to explain and/or demonstrate key concepts and skills as w
as their broader rationships and applications. The teacher guides student learning by presentin
concepts and/or procedures in a logical sequence and in clear and sufficient detail. The teacher t
appropriate examples to help make the content relevant, meaningful, dicdldepo the students.
When students experience difficulties in mastering the content, the teacher is able to identify asd addr
the sources of the problems.
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APS 7
Monitoring, Assessing, and Enhancing Learning

An effective teacher maintains a constant awareness of student performance throughout

the lesson 1n order to guide instruction and provide appropriate feedback to students.

In this context, the ternmontoring refers to any methods the teacher uses during the lesson to collec
i nformation about his or herAssssingdchdes any formah a mformdl a n
measurement tools, activities, assignments, or procedures a teaebedunmg the lesson to evaluate the
studentsod performance and their pEmhancingsearningaersdor d
actions a teacher takes during the lesson as a direct result of monitoring and assessing in order torimprov
extend student learning.

Both APS 3 (Planning Assessments and Using Data) and APS 7 involve teacher decision making on the bas
the results of student assessments. However, APS 3 deals with decision making that occurs prior to and :
instructon. In contrast, APS 7 deals with the decision making that octwieg the actual lesson. In other
words, the key el ements of APS 7 occur dAin fligh

KEY ELEMENTS

This standard requires the teacher to demonstrate the following abilities apsitthag:

7.A The teacher continually monitors student learning during instruction by using a variety of informal
and formal assessment strategies.

The teacher maintains a constant awareness of student learning by engaging the students in classt
activities such as discussions, projects, performances, assignments, and quizzes. During these activi
the teacher uses effective questioning technigues to sample a representative cross section of stud
The teacher 6s quest icontest, the racivitiespand thepstudeats. &he teachet

deter mi nes t he student so l evel of under st a

observing/listening to and analyzing students
approachs to the task, performance, and final products.

7.B The teacher enhances student learning by using information from informal and formal assessments
to guide instruction.

The teacher systematically collects, analyzes, and summarizes assessménbdatmoni t or
progress. On the basis of formal and informal assessment information, the teacher makes appropr
decisions regarding instruction. When his or her students have difficulty answering questions, ti
teacher provides appropriate respertime, rephrases the question, and/or provides prompts or othet
such assistance. The teacher provides additional explanations, demonstrations, or assistance,
modifies the content and/or the instructional strategies when necessary. The teachethadpasts of

the lessons to conform to the needs of the students. The teacher promotes student retention of the co
by actively engaging the students in reviews of the key elements, steps, or procedures as necessary.
t eacher ext enndanddeveloghment threugh appeoariate enrichment activities.

7.C The teacher enhances student learning by providing appropriate instructional feedback to all
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students.

The teacher provides feedback to the students throughout the lesson. Thealsagh@vides feedback

on all significant st ud & nhethew oral kwritten] brenonveddais h e |
equitable (i.e., provided to all students) and individualized. The feedback is accurate, constructiv
substantive, specific, and timelyT h e feedback i s effective [

misunderstandings or errors, reinforcing their knowledge and skills, and/or extending their learning.
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